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This year, 2009, is the United Nations Year of 
Human Rights Learning. To mark the occasion, 
various organizations—at the grassroots, national 

and international levels--have launched a wide array of 
activities that aim to broaden and strengthen human rights 
education where it matters—in schools and communities. 
They are implementing creative initiatives that aim to 
transform principles of Human Rights Education (HRE) 
into messages that can be grasped by those we seek to 
reach—teachers, school administrators, civil society, 
community organizations, the youth, students and others. 

In these activities, we expect to see the concepts of 
interdependence, multiculturalism, respect and mutual 
understanding come alive as concrete experiences that 
can be internalized by various audiences. We also hope 
that organizations will pursue undertakings that promote 
constructive dialogue and continued cooperation among 
stakeholders, including governments, UN organizations, 
the private sector, schools, media, civil society, NGOs, 
community organizations and the general public. 

We hope that all these activities will make the celebration 
of human rights meaningful and memorable. With the 
celebration, we also look forward to the UN Declaration 
on Human Rights Education and Training which is in the 
works.

The 1948 Universal Declaration of Human Rights 
underscores the key role that education plays in the 
promotion of rights and freedoms by stating, “Education 
shall be directed to the full development of the human 
personality and to the strengthening of respect for human 
rights and fundamental freedoms.”

UNESCO, in coordination with other UN agencies, 
plays a major role in the implementation of the World 
Programme for Human Rights Education adopted by 
the UN General Assembly in 2004 in the wake of the UN 
Decade for Human Rights Education (1995-2004). The 
World Programme seeks to promote HRE principles and 

methodologies, provide a concrete framework for action, 
and strengthen partnerships and cooperation from the 
village to the international levels. 

To achieve quality education in its truest sense, it 
should ensure that human rights are valued and that 
HRE is implemented in the whole educational system. It 
requires the integration of the values of tolerance, respect 
for others, peace and mutual understanding into school 
curriculums. Quality education requires making the 
concepts and language of human rights accessible, relevant 
and applicable to real-life situations. Lastly, it requires 
that teaching methods be made more participatory, 
interesting, and learner-centered. All these will help create 
an environment conducive to peace, respect for human 
dignity, and appreciation of difference and diversity. 

To promote a culture of peace, HRE should be 
strengthened not only in schools, but also in communities. 
It should instill the principles of human rights in today’s 
and future generations to achieve a more peaceful and 
sustainable future.

This issue of SangSaeng  discusses the concepts and 
principles of HRE, as well as current UNESCO efforts 
in popularizing best practices in HRE, zeroing in on a 
successful project in Albania. The issue includes articles on 
the educational and outreach programmes of the University 
for Peace in Costa Rica, as well as stories from India and 
Timor-Leste which focus on innovative projects being 
carried out in schools and by civil society that are making a 
difference in the lives of young people. The issue also features 
articles on the preservation of traditions in Mongolia, India 
and Vietnam, keeping cultural identity and cultural diversity 
alive in an increasingly globalizing world.  

LEE Seunghwan
Director

Cover photo: 
© Lim Jong-Jin / APCEIU
Children of Kuy school, Kuys are ethnic 
minority people living in the northeastern 
part of Cambodia.
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Special Column

Can We 
Teach 
or Learn
Peace?
Yes, it is a matter of survival!

By Georges Tsaï 
(Ambassador, University for Peace, Costa Rica)

gtsai2003@yahoo.ca

In this article, I will argue that the case for investing significantly in 
education for peace at all levels of the educational system is very 
strong. In this context, one may find it difficult to comprehend 

why so little is being done in this direction in both developed and 
developing countries. 

Whether you believe—like Jean-Jacques Rousseau—that man 
existed originally in an innocent state of nature, unregulated by laws 
but naturally good and peaceful, or whether you think—like Thomas 
Hobbes—that man, in a state of nature before becoming part of an 
organized society, is entirely selfish (hence, war is waged by everyone 
against everyone), the sad reality is that today masses of people are 
suffering from the pains inflicted by conflicts and wars—as they did 
centuries ago. Part of this sad reality is that too many minorities are 
treated with disregard and disrespect and too many people live with 
deeply-rooted and sometimes lethal resentment accumulated over 
many years and, in many cases, generations. 

Collective rights
 
Unfortunately, dysfunctional relationships between groups of 

people with a long history of opposing claims—whether based on 
history, religion, territory or rights—have led to war, mutual distrust, 
hatred and unhealed wounds.  These dysfunctional relationships and 
their manifestations do not disappear easily or rapidly. 

One striking aspect of these destructive relationships is the fact that 
the groups involved seem to be unable to recognize the legitimacy 
of the “other” or even its right to exist as a member of a distinct 
society. While individual human rights are very important in building 
open and tolerant societies, “collective rights,” especially those of 

minorities, are equally important for the harmonious coexistence of 
groups with different traditions, cultures and characteristics. 

Recognition of  the “other”
 
The reasoning here can be summarized as follows: I, as a human 

being, need to have my individual rights recognized and upheld in 
order to preserve my dignity. But I am not just an isolated human 
being; I am also a member of a specific group or various groups—
ethnic, religious or linguistic—and it would be impossible for me to 
feel that I am fully recognized and valued if the group I belong to is 
ostracized, or is considered not equal in status to other groups. I would 
feel excluded if my group and I were denied access to public office and 
to education that is expressed in our language.

While these dysfunctional relationships are not at the root of all 
conflicts, I believe that they are the source of many conflicts. As the 
former Vice-Rector of the University for Peace headquartered in 

Costa Rica, I strongly believe that education for peace can play a very 
important role in helping prevent conflicts and enhance opportunities 
for peaceful relations. However, to be convincing I have first to answer 
a difficult question I am often asked by sympathetic but somewhat 
sceptical observers: Can we teach or learn peace?  Is education for 
peace really a powerful tool that can contribute to building peace in 
a sustainable manner for future generations? Or, is it just wishful 
thinking? 

Realists would argue that trying to achieve peace through education 
is, at best, well-intentioned but essentially ineffective, totally 
misguided and, at worst, a waste of resources. They would argue that 
the current political discourse remains entrenched in the traditional 
concepts of “war,” “battle,” “enemy,” “otherness,” “them versus us,” 
and “victory” (which supposes that someone is defeated). According to 
these sceptical commentators, “the best interests of the State” require 
that violent, repressive, or at least threatening action should be taken 
from time to time. And they are right to a certain point, but . . .

Peace education: slow but sure
 
To respond to the arguments above, I paraphrase the UNESCO 

Constitution of 1945: Since wars begin in the minds of men, and 
since it is in the minds of men that peace can be built, the education 
system, at all levels, appears to be the best place to start implanting 
a lasting culture for peace. We may grant that peace education and 
human rights education often look like desperately slow responses to 
the prevalent culture of war. I recognize that progress in this area has 
always been slow, but also incremental. 

However, at this point, let us pause for a while. In the Western 
world, the concept of ethics appeared first around 500 B.C.E. It took 
several centuries before humanity could develop a “just war” theory 
and a legal framework to govern international relations. It took time 
before humanity could imagine and realize the notion of international 
institutions like the United Nations, UNESCO or the International 
Criminal Court. Often, progressive ideas like these have been resisted 

UPEACE provides a very rich multicultural environment to its students. © University of Peace
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by the most powerful and influential countries of the world.  Today, 
in the 21st century, we are still arguing whether the state can resort—
in extreme situations—to torture, the suspension of human rights, 
and the disregard for basic democratic values (the so-called theory of 
lesser evil).

My point here is that if one believes in the notion of ongoing 
progress and the continual advance of humanity and its institutions 
toward higher levels, then one should be prepared to promote 
the development, through education, of moral consciousness—as 
did Julian Huxley—who played a key role in the definition of the 
UNESCO programme. 

Sharing a vision
 
More than 160 students from some 40 countries who register every 

year at one of the 10 Master’s Degree Programmes that the University 
for Peace (UPEACE) offers, provide strong evidence that there are 
many women and men in the world who share this vision. But they 
do not attend UPEACE because they are dreaming idealists. They 
do it because they want to acquire the knowledge and skills that will 
enable them to make a difference. 

UPEACE students learn about peace and conflict studies; human 
rights and the settlement of disputes; and peace education or 
how to modify education systems to make them conducive to the 
promotion of a culture of peace. They learn about gender issues and 
peace-building; the interrelationship between the media, peace and 
security; environmental security and peace; and natural resources 
and sustainable development. 

Also, our students have an opportunity to familiarize themselves 
with topics like peace operations, hunger, famine, food security, 
ethics of war and peace, and terrorism in the Islamic context. These 
major courses, as well as short courses, which are part of the regular 
masteral programmes, are open to full-time and part-time students.

UPEACE: developing competencies
 
One of the programmes offered by UPEACE–the MA in Peace 

Education–is especially relevant to the issues discussed in this 
article. It is designed to train individuals to act as leaders in 
educational reform to support sustainable peace. Students acquire 

the competence to analyze, develop and reform educational curricula. 
They learn about didactic methods, pedagogies, educational 
resources with a view of building a culture of peace, and non-violence 
through both formal and informal means. This is a perfect example of 
a programme, a “patient investment in peace,” which the public and 
private sectors should actively support.

The network of UPEACE alumni covers all continents of the world. 
They work for NGOs, governmental agencies and international 
organizations, often occupying important positions where they can 
put into practice what they have learned at UPEACE.

Readers of SangSaeng will be interested to know that there are 
already several alumni from the Republic of Korea, and that the 
numbers will soon increase in a spectacular fashion. UPEACE now 
offers dual MA degree programmes in International Law and Human 
Rights and in Media, Peace and Conflict Studies, in partnership with 
the Hankuk University of Foreign Studies (HUFS) based in Seoul.

Issues to explore
 
I would suggest that the type of programmes UPEACE offers is 

quite germane in the Korean context. North and South Korea are 
still in a frozen conflict situation. However, in spite of scepticism 
recently expressed by some commentators, I would like to think that 
this situation would evolve in a positive way in the near future. I am 
convinced that UPEACE can help in this respect, not only through its 
Korean alumni, but also by providing specific training to those who 
are or will be involved in the dialogue between the North and the 
South.

Another development worth mentioning is the de facto economic 
and market integration that the entire Northeast Asian region is 
going through. This process has generated a debate on whether Asian 
economies should develop an institutional framework to address 
issues stemming from this integration. Here, I can cite two examples 
where UPEACE, in collaboration with regional partners, could make 
a significant contribution. First, the university can organize courses 
on issues like the role the media can play in what might become a 
difficult debate. Second, it can help define the ethical considerations 
that need to be taken into account during the integration process.

Best investment
 
After having had positive collaborative undertakings with partners 

in Korea, I believe there is ample room for enhanced cooperation 
between UPEACE and the Northeast Asian community, in particular 
with Korea. This will take some time, but I am convinced that there 
is a very good convergence between the mandate of the University 
and the current efforts in Korea to move the whole region towards 
long-lasting peace. Education for peace, you said?  It is probably the 
best investment humanity can make for its long-term survival and 
development. 

Special Column

"I am also a member 
of a specific group, 
and it would be 
impossible for me to 
feel recognized and 
valued if my group 
is ostracized, or 
considered not equal 
in status to other 
groups."

NOTE
Georges Tsaï retired last year from his position of Executive Vice-
Rector at UPEACE. Before joining the University in 2003, he was a 
Senior Official with the Government of Canada. He teaches a two-
credit course at UPEACE on The Ethics of War and Peace. He can 
be reached at gtsai2003@yahoo.ca.    
(The opinions expressed in this article are those of the author 
and do not necessarily reflect the view of UPEACE.)
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More and more students  from Asia are attracted to the Master's Degree 
programmes offered by the UN-mandated university.

The campus of UPEACE is located close to San Jose on more than 300 hectares of beautiful land, most of it protected.



8 SangSaeng Spring 2009 Spring 2009 SangSaeng 9

A Holistic Approach to 
Human Rights Education 
Taking into account resources, teacher training, community 
involvement, methodologies, networking and more.

Since its founding in the aftermath 
of  World  War  II ,  UNESCO has 
been committed in all of its fields of 

competence “to construct the defences of 
peace in the minds of men,” as stated by its 
visionary founders. Since then, UNESCO 
has reaffirmed its commitment to create a 
culture of human rights through education. 

 The Universal Declaration of Human 
Rights assigns two basic functions to 
education.  Firstly,   i t  stipulates that 
“Education shall be directed to the full 
development of the human personality” 
and secondly,   that “it  shall  promote 
understanding,  tolerance and friendship 
among all nations,  racial or religious groups, 
 and shall further the activities of the United 
Nations for the maintenance of peace.”

Implementation is crucial

M e mb e r  St a t e s  have  ad o p t e d  t he 
Universal Declaration of Human Rights 
and other more recent human rights 
instruments. The Declaration notably 
establishes the right to education. This right 
is a foundation for personal fulfi lment and 
an essential means for reducing poverty, 
promoting better health, livelihoods and 
more social cohesion. However, this right 
is still denied to some 75 million children 
of primary school age, 55 percent of 
whom are girls. Despite progress towards 
gender parity, girls are still subject to 
discrimination and violence within and 
outside school. Also, linguistic and ethnic 

minorities and other vulnerable groups are 
all too often excluded from education. 

Finally, many societies have not adopted 
universal  va lues  such as  to lerance, 
respect, mutual understanding and non-
discrimination as guiding principles in 
the teaching and learning process. The 
ratification by governments of human 
rights instruments is important, but their 
implementation is crucial.

Platform for cooperation and 
partnership

U N E S C O  p r o m o t e s  h u m a n  r i g h t s 
education (HRE) in the broader context 
of assisting Member States to develop and 
implement inclusive educational policies 
to achieve education for all. Human rights 
education is key to promoting respect for 
human dignity, equality and participation 
in democratic decision-making. It is not 
only about providing knowledge on human 
rights, but also imparting the skills needed 
to promote, defend and apply human rights 
in daily life.

UNESCO provides  a  p la t form for 
cooperation and partnership among actors 
committed to this process. In coordination 
with other UN agencies, UNESCO plays 
a major role in the implementation of 
the World Programme for Human Rights 
Education that was adopted by the UN 
General Assembly in 2004. 

The World Programme reflects the 
international community’s recognition 

By Linda King 
(Director, Division for the Promotion of 

Basic Education, UNESCO Headquarters, France)
L.King@unesco.org

FocusⅠHuman Rights Education: From Knowledge to Action 

A student in class in Myanmar.

Students at Iwama secondary school at Inle lake in Myanmar.
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that human rights education is fundamental to building peace.  It 
seeks to promote a common understanding of the principles and 
methodologies of HRE, provide a concrete framework for action and 
strengthen partnerships and cooperation from the international to 
grassroots level. 

The fi rst phase of the programme—running from 2005 to 2009-
-focuses on primary and secondary school systems. Developed 
by a broad group of education and human rights practitioners 
from all continents, the Plan of Action for the first phase details 
concrete strategies and practical recommendations for nationwide 
implementation. 

A holistic approach 

Human Rights Education is faced with three main challenges. 
First, we should find ways to strengthen the synergy between 
research and policies. Effective policies require evaluations based 
on sound research on human rights issues, particularly educational 
programmes that address such topics. It is important to develop 
quality teaching and training methods for teachers. We also need 
to intensify the cooperation between research institutes and policy-
making bodies to devise programmes and monitoring mechanisms 
to ensure the sustainability of HRE.

Secondly, in order to integrate HRE at the school level, we need 
to consider how human rights issues are addressed in the broader 
context of education. HRE does not mean only learning about 
human rights; it is also about the process of learning. This is why we 
need to look at curriculum development, teacher training, teaching 
methodologies, learning resources and school environment in a 
holistic manner.  

Thirdly, it is paramount to establish solid partnerships with 
education ministries, national human rights institutions, NGOs, 
teacher unions, teacher training institutions and research 
institutions. UNESCO’s National Commissions have the potential 
to mobilize all these key stakeholders. Forging strong partnerships 
at the institutional level is a vital step towards teaching universal 
human rights.

Finally, our concern for human rights should go beyond schools. 
We need to work more closely with communities to protect 
fundamental human rights in all circumstances. Several countries 

have already engaged in the process of mainstreaming human rights 
education. 

2009: Human Rights Year

The international community has taken several measures to 
reinforce Hunan Rights Education worldwide. This year, 2009, is 
the UN Year of Human Rights Learning. Also, a UN Declaration on 
Human Rights Education and Training is being drawn up. These 
moves will lead to a clear roadmap of the steps we need to take to 
successfully mainstream human rights education in all learning 
contexts and in society at large.

In practical terms, UNESCO focuses its work on Human 
Rights Education through support to Member States and through 
networking and advocacy in schools.  

Albania: “Effective Schools”

One of the key objectives of the World Programme for Human 
Rights Education is to encourage Member States to adopt a holistic 
approach. A comprehensive approach is necessary if human rights 
values and democratic practices are to be integrated in the educational 
system as a whole. In this regard, UNESCO has recently supported an 
HRE program in Albania that involved curriculum development, in-
service teacher training and whole school development.  

Albania’s national education priorities include enhancing a holistic 
understanding of human rights, improving the democratic features of 
institutions, and encouraging the participation of civil society within 
the education sector.

UNESCO, together with the Ministry of Education and Science 
(MOES), and with the financial support of the Italian Ministry of 
Foreign Affairs has focused on the promotion of a climate of respect 
for human rights for all and the practice of democracy in educational 
establishments in Albania.

To this end, a project was implemented in two phases (2001-2003 
and 2005-2008) with the goal of improving the school curriculum and 
practice.  Its specifi c objectives were:

1) to introduce human rights education; 
2) to carry out the strategy for implementing the national in-service 

     training curriculum for human rights and democracy  education; 
3) to train elementary and high school teachers, using the training 
     materials produced by the project; 
4) to carry out pilot projects in selected schools to establish model 
     schools in the promotion and respect of human rights and 
     democracy, which will be replicated in all educational
     establishments (“School Effectiveness”); 
5) to provide schools, educational directorates and the HRE trainers’ 
     network with relevant updated HRE materials and opportunities to 
     acquire necessary skills; and
6) to help build communication and information sharing among 
     the various actors in HRE in Albania.

 
The project targeted primary, elementary and high school teachers, 

as well as national educational establishments including the Ministry 
of Education and Science, the National Institute of Curriculum and 
Training and the Local Educational Directorates.  

Capacity–building 

Based on strategies arrived at by relevant stakeholders, the project 
aimed at building capacities and skills in promoting the ideas, 
activities, spirit and dimensions of human rights through and in 
education—within the various hierarchical settings.

Thé project mobilized national and local partners such as the 
National Institute of Curriculum and Training, district educational 
directorates, schools and teachers. It featured a few pilot projects in 
schools to establish an effective model for promoting human rights 
and democracy. In the second phase of the project, the focus has 
shifted from getting to know about human rights to concrete action. 

The project in Albania has set up a mechanism for human rights 
and democracy education involving national and local networks for 
training through a cascade system. Under the set up, a group of MOES 
specialists, the University of Tirana and the Institute of Pedagogical 
Studies, as well as NGO representatives carried out training seminars 
at the national level for local trainers. In turn, the local trainers trained 
teachers, inspectors and school heads in their respective school 
districts. 

So far, 180 trained Albanian teachers have reached over 3,000 of 
their peers. Also, the project has produced a series of manuals on 

human rights education for teachers, and we have started sharing 
them with the global HRE network.

Europe, Central Asia and North America: 
good practices

To share effective HRE practices in the school system, UNESCO 
participated in an inter-agency initiative to produce a publication 
featuring a collection of 100 good practices in schools. The 
project was jointly carried out with Organization for Security and 
Cooperation (OSCE), the Council of Europe, and the Office of the 
High Commissioner for Human rights (OHCHR).

The publication/collection is organized by area of action, 
corresponding to the lines of the Plan of Action of the World 
Programme for Human Rights Education (2005 to the present):

• Policies and curricula 
   Educational policies such as legislation, national plans of action, 
   policy statements, curricula and training policies should explicitly 
   promote a  human rights-based approach to education.  
• The learning environment 
   Learning environment should be one in which human rights are 
   practised and lived in the daily life of the whole school community    
   (e.g., whole school approaches, school governance). 
• Teaching and learning practices and tools
   Teaching and learning practices and tools should refl ect human 
   rights values. For example, materials and textbooks should be 
   consistent with principles of human rights education, and teaching 
   methodologies should be democratic and participatory 
   (e.g., methodologies, resources). 
• Professional development of teachers and other 
   educational personnel 
   Professional development of teachers and other educational 
   personnel should be targeted to enable educators and school staff 
   to demonstrate and transmit human rights values 
   (e.g., methodologies, training policies and modules)
• Evaluation and assessment approaches and tools
   Policies and educational activities aiming at integrating HRE 
   should be subject to impact evaluation and analysis 
   (e.g., indicators of evaluation and methodologies). 

 A UNESCO-assisted project in Albania has trained 180 Albanian 
teachers who, in turn, have reached over 3000 of their peers. 
Also, the project has produced a series of manuals on human 
rights education for teachers, and UNESCO has started sharing 
them with the global HRE network.

A teacher at Bajothang Secondary School in Bhutan. Primary school students in the classroom in Bhutan.
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Committed to Pursue an 
Unf inished Project
Creating space for cultural diversity and fl ourishing cultures.

By Anwar Kemal
(Member, Committee on the Elimination 

of Racial Discrimination (CERD), Switzerland)
anwarkemal@yahoo.com 

The Committee on the Elimination of Racial Discrimination 
(CERD) was established pursuant to the International 
Convention on the Elimination of All Forms of Racial 

Discrimination (ICERD) that was adopted in 1965 and came 
into force in January 1969.  CERD, which consists of 18 experts, 
monitors the implementation of the Convention by its States 
Parties that are required to submit periodic reports to the 
Committee. The body meets twice a year in Geneva to examine 
country reports and submits its recommendations to the States 
Parties in the form of concluding observations. The Committee 
also monitors the implementation of the Convention through an 
early warning procedure, especially during an impending racial 
conflict, consideration of inter-state complaints and examination 
of individual complaints. CERD publishes its interpretations as 
general recommendations on thematic issues. 

CERD and human rights education

Based on the provisions of the Convention, the Committee attaches 
special importance to education, both as a human right that promotes 
equality between different races and also as a significant tool to 
combat racial discrimination. In article 5, States Parties guarantee the 
enjoyment of various human rights, including the right to education 
and training, as mentioned in 5(e)(v). In article 7, States Parties 
“undertake to adopt immediate and effective measures, particularly 
in the fi elds of teaching, education, culture and information, with a 
view to combating prejudices which lead to racial discrimination, and 
to promoting tolerance and friendship among nations and racial or 
ethnical groups, as well as to propagating the purposes and principles 
of the Charter of the United Nations” CERD diligently monitors the 
efforts of States Parties to comply with this article, deeming it to be a 
key provision in the fi ght against racism and racial discrimination.

At the Durban Review Conference currently in progress in Geneva, 
the “Draft Outcome Document (Rev. 2)” of 17 April 2009 that the 
Preparatory Committee has submitted to the Conference recognizes 
the key role of human rights education in promoting racial equality 
and understanding and in fighting racism, racial discrimination, 
xenophobia and related intolerance (Paragraphs 22, 24, 107, 108).

Many forms of  discrimination

When CERD was established in the 1960s, one of the most virulent 
forms of racial discrimination—apartheid—prevailed in South Africa 
and Namibia.  In the United States, racial discrimination against 
African-Americans, American-Indians, immigrants and various 
minority groups blighted the political landscape in spite of the 
passage of the Civil Rights Act. 

Racial discrimination in Europe was a legacy of colonial rule, 
which rested on the erroneous and destructive concept of the racial 
superiority of white peoples—who were the early colonizers—over 
peoples they had colonized. The attitude later morphed into various 
forms of discrimination against immigrants from former colonies in 
Africa and Asia who had left their homes for European destinations 
to secure a better future for themselves and their children. Since 
then, other elements have coalesced with Old World prejudices to 
create new forms of racial discrimination. 
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Children during a break in class in Sri Lanka. 

Children engaged in a class activity at a school in Cambodia.
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Irrational views
   
It is surprising that irrational views persist in the face of recent 

DNA studies which show that all peoples and races originated in 
Africa hundreds of thousands of years ago and then dispersed to 
various parts of the world. In these places, people developed external 
differences due to such factors as variations in climate and the 
environment. The most homogeneous races may be inbred and suffer 
from severe genetic defects. To consider one race superior to another 
on grounds of external characteristics or racial homogeneity is not 
only unacceptable on moral and legal grounds, but is scientifically 
invalid. 

In recent history, the bastions of racism in southern Africa have 
crumbled in the face of relentless pressure from the United Nations.  
One would think that at long last racial discrimination had been 
decisively vanquished! Unfortunately, this has not been the case.  
The Rwanda genocide of 1994, involving the large-scale massacre of 
the Tutsis by the Hutus, is the most glaring example of a devastating 
strife between two communities, made possible by the indifference 
of the international community and a variety of other reasons. Apart 
from Rwanda, there were and are many other instances of horrific 
battles between tribes, between nations, between regions. 

In my opinion, the reason for the persistence of discrimination 
in Africa is ethnic-cum-linguistic. For one, boundaries of African 
states rarely correspond to ethnic boundaries. Within most states 
are found a profusion of different tribes and cultures. Sometimes, 

the struggle for land and resources pits different groups against each 
other. Sometimes, tribes and ethnic groups share a history of strife 
and discord.  Sometimes, dominant tribes disregard the rights of 
indigenous peoples who live in the equatorial forests like the pygmies 
and other tribes that subsist in the Kalahari Desert in southern 
Africa. 

Genocide and ethnic cleansing
   
In the Balkans in the early 1990s, Bosnians were subjected to 

genocide and ethnic cleansing within a few hours of driving distance 
from the great capitals of central Europe. Sadly, the United Nations 
and international peacekeepers appeared unable or unwilling to halt 
the bloodshed until countless innocent civilians had been massacred. 
The shocking events in Rwanda and Bosnia Herzegovina show that 
discrimination on racial and ethnic grounds remains a worldwide 
problem requiring constant vigilance and monitoring, which CERD 
does. 

In the case of Europe and North America, the waves of new 
immigrants and their children from Africa and Asia, who arrived 
in the 1960s and 1970s, have since become fresh targets of 
discrimination on the basis of race, ethnicity, nationality, religion, 
gender and other attributes.  Their presence in Europe and, to a 
lesser extent in Canada, has given rise to tensions and discrimination 
in many communities that offi cially profess and practice democracy, 
equal treatment and human rights for all. 

Melting pot theory
 
In the United States, throughout the 19th and early 20th 

centuries, the theory of the melting pot held sway. Waves of 
European immigrants blended together to become part of the 
American nation. Newcomers took advantage of their newfound 
freedom to climb up the socio-economic ladder. The melting pot 
theory worked well for the northern Europeans, but it did not 
accommodate the African-Americans, American-Indians and other 
visibly different immigrants, like the Chinese, who were often 
considered to be racially inferior.  Even white immigrants from Italy 
and Eastern Europe, including Jews, were discriminated against on 
cultural or religious grounds, but they eventually carved a niche for 
themselves and became part of the American dream. 

A problem with the melting pot approach was that immigrants 
were under great pressure to quickly lose their identity and become 
thoroughly Americanized to avoid discrimination. They went to the 
extent of Anglicizing their names or changing them all together in 
order to submerge their identities.

Multiculturalism as mosaic
 
The policy of multiculturalism, as a path to national integration 

and an alternative to the melting pot theory, is based on an entirely 
different approach. It recognizes the values of separate identities 
of different ethnic groups, which are expected to form a mosaic 
cemented together as a united nation-state, as opposed to an entity 
that is composed solidly of a uniform alloy.  

CERD supports multiculturalism as a policy because of its 
premise that safeguarding cultural diversity benefi ts all concerned, 
provided that the concept of a united nation-state is not challenged. 
Multiculturalism believes in measures that protect the rights of 
minority groups, as well as the rights of indigenous peoples to their 
ancestral lands, way of life, traditions, cultures and languages.

CERD continuously upholds and draws attention to the reality 
of a multicultural presence in almost all countries and has refuted 
claims by some countries of their homogenous populations. In 
recent cases, the Committee had come out squarely against claims 
by some countries of so-called racial homogeneity and racial purity 
that implicitly reject both multiculturalism and the melting pot 
paradigm. Such an exclusivist approach has to be challenged as it 
treats immigrants and ethnic minorities as if they did not exist.

Identifi cation of  minorities
   
The Committee invariably requests all States Parties to provide 

statistics on the ethnic composition of their population. It believes 
that identifi cation of minorities and gathering relevant statistics are 
a fi rst step to combating racial discrimination, and even genocide, 
notably in regions of ethnic strife. Detailed statistics can also help 
Member States to adopt special measures to better address the 
problems of immigrants and facilitate their integration, especially 
if they are visibly different from the majority population of the host 
country.  

Both Canada and the United Kingdom have set up programmes 
to help immigrants maintain their culture, including their language. 
After becoming nationals, immigrants are permitted to keep two 
passports and maintain dual nationality. The multicultural approach 
to integration is gradual, as opposed to the melting pot, which 
quickly imposes a monolithic culture on the newcomer.   

CERD supports multiculturalism as a way to alleviate the 
problems of immigrants.  At its 66th session in 2005, the 
Committee organized a thematic debate to examine the pros and 
cons of multiculturalism and circulated a document that outlined 
Committee practices in examining State Parties’ country reports.  

Critics of  multiculturalism
   
In continental Europe, multiculturalism has its critics, especially 

after the terrorist attack on the United States on September 11, 2001.  
Misgivings about providing state support to multiculturalism are 
based on the fear that it works against integration by perpetuating 
separateness. 

Critics, including some countries that gained independence after 
1945, fear that it can even lead to separation of a minority from 
the nation-state. Further, some quarters argue that it would be 
impractical for public schools to provide instruction to minorities 
in their native languages. The latter is a valid fear, and the 
Committee does its best to follow a nuanced approach. Whenever 
it recommends special measures, it tries to ensure that they are 
feasible and do not place an impossible burden on Member States. 
Each case is considered on merit, taking into account the needs of 
the community, on the one hand, and the ability of the State Party 
to meet the special requirements of disadvantaged communities, on 
the other.

I conclude by citing Professor Patrick Thornberry, a CERD expert, 
who in 2005 defi ned multiculturalism as “a concept that provides 
space for cultural diversity and a flourishing of cultures within 
a single citizenship. It also signifies respect for minorities and 
indigenous rights . . . Human rights is an unfi nished project and we 
do not need to close it down prematurely by saying that our ideas 
are fi xed and incapable of development.” 

The committee believes that identifi cation 
of minorities and gathering relevant statistics are 
a fi rst step to combating racial discrimination, 
and even genocide, notably in regions of ethnic strife.

© APCEIUChildren playing at a playground in Cambodia.
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A fter living through years of civil unrest in a post-
confl ict society, engaged in child protection and 
conflict mitigation projects, I have come to see 

the reality of what used to seem like an amorphous 
term: human rights.

A little girl who is being married off by her parents 
to an old man for financial gain . . . a mentally ill boy 
imprisoned because there is nowhere else he can go 
when his community and his family have given up on 
him . . . a child who is tied up, beaten and emotionally 
abused by elders and children alike.  Each day, I get a 
glimpse of why human rights are worth fi ghting for. 

A divided society
 
I live in one of the newest countries on the planet, fraught 

with both the common problems of a developing country, 
as well as those unique to a newborn seeking to fi nd his or 
her feet. As a new nation, Timor-Leste is filled with hope 
and promise for a brighter future, yet it is shackled by a 
history of brutal occupation, divided societies and centuries 
of colonization. Here, violence is the common solution to 
daily challenges. Nonetheless, the meaning of human rights 
is not remarkably different than what the rest of the world 
subscribes to— essentially protection, respect and equality. 

At the organization I founded, Ba Futuru (For the 
Future), we use the Transformative Arts and Human Rights 
Education (TAHRE) Programme to augment human rights 
education with solid skills for conflict mitigation and non-
violent methods for building peace in the community. 
The style of delivery is designed to engage the participants 
actively in discussion, role-playing, laughing and team 
building. Art is used to tap into feelings and ideas that do not 
fl ow easily into sentences, as well as to allow children, youth 
and even adults to process their experiences of violence and 
confl ict.

From backyard to orphanage
 
In 2004, an Australian human rights law student, 

Leilani Ujvari, and I began working with children in our 

backyards--playing, creating art, and teaching basic 
non-violence principles. Quickly, this led us to combine 
our respective areas of expertise (mine in conflict 
resolution and hers in human rights) to compose the 
basis for a curriculum that made sense for the children 
of Timor-Leste.

We decided to focus on working with children who 
had lost their parents and were living in orphanages, 
conducting our first attempt at implementing the 
TAHRE Programme at the Santa Bahkita Orphanage in 
the capital city, Dili. Being new to Timor-Leste, neither 
Leilani nor I spoke the local language, Tetum, so we 
invited Timorese volunteers to translate for us. Our fi rst 
translation volunteer was Joana dos Santos Camoes 
who, today, is the National Director of Ba Futuru. 

Offering non-violent strategies
 
For a time, Ba Futuru worked mainly in orphanages 

and schools; we worked with children and those who 
cared for children. Then, in 2006, a civil and political 
crisis shook the country—police and military were 
fighting in the streets. Instead of taking a break from 
our important work, many of the Ba Futuru staff 
gathered their neighborhood children together to play 
games and engage them in animation activities and 
other elements of the TAHRE Program. This helped the 
children feel supported and learn non-violent strategies. 

During the worst of the crisis, more than 150,000 
people fl ed their homes in a country with a population 
of around one million. Many families set up camp in 
what they considered to be safe locations and stayed 
there for months or even years. 

The crisis dragged on. The shooting between military 
and police had stopped after just a few weeks, but 
youth gangs started to roam the streets burning houses, 
looting and fighting with each other or with groups 
that they deemed different from themselves. A new 
differentiation between the East and West parts of 
Timor-Leste arose, literally isolating communities from 
each other by the threat and fear of violence.  

By Sierra James 
(Co-Founder and Program Manager, 

BA FUTURU, Timor-Leste)
sierraejames@hotmail.com

Children playing a confl ict resolution knot game in Timor-Leste.

Arts training, which targets young 
people and adults alike, aims to 
open eyes and change attitudes 
towards violence, confl ict, human 
rights and peace-building.
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Article 19, the UN Convention on the Rights of the Child.

A Creative Approach 
to Conf lict Resolution 
Makes Headway
Ba Futuru uses the arts, sports and games to transform lives 
in Timor-Leste.
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Transformative activities
 
In this context, Ba Futuru began working in the Internally Displaced 

Persons (IDP) camps, training Child Protection Focal Points and doing 
psycho-social activities from the TAHRE curriculum to help young 
people cope with the unnerving circumstances in their communities. 
To assist the children, we used activities that included singing, playing 
sports, and interactive and artistic exercises, which we wove around the 
themes of peace and human rights education. 

With 75 percent of Timor-Leste’s population under the age of 25 and 
high rates of unemployment, young people often think they don’t have 
much to lose. As such, they often get involved in violence, frequently 
under the guise of protecting their homes. After the civil unrest came, 
Ba Futuru began to involve more youth in the programmes in camps 
and in communities. 

Ba Futuru partnered with Edge-ucate.org, Uma Juventude and the 
Office of the Prime Minister (Jose Ramos-Horta) to develop a youth 
center, Seroja, in one of the high-conflict areas between two of the 
largest camps for displaced people. The Seroja Center has allowed for 
the longer-term engagement of youth. At the center, young people 
can take TAHRE courses, as well as become involved in dance, sports, 
music, support groups and much more. Many youth have become 
facilitators in training, assisting Ba Futuru staff at the center and 
in camps to improve their facilitation skills. Others have learned to 
compose their resume so that they can apply for jobs.  

The Seroja Center skateboard park, the only one in the country, 
was built to attract some of the children who were involved in gangs 
and rock throwing. It aimed to provide them with a similar adrenaline 
rush, hence, a positive avenue in which to redirect their energies. As 

the youngsters come to the center for skate boarding, we often involve 
them in other activities such as learning about human rights, child 
rights and conflict resolution through the TAHRE Programme. Also, 
we offer them English classes which can help them get jobs.

Partnership with government
 
In the case of Timor-Leste where governmental structures are new 

and underdeveloped, it is imperative to embrace the government and 
work in partnership with its agencies to assist them in achieving a 
peaceful and productive society. To this end, Ba Futuru supports both 
the Ministry of Social Solidarity and the Ministry of Education in their 
endeavors to protect children by providing training and mentorship for 
their staff who work in communities to empower them to work more 
effectively. 

Frameworks for society’s protection used elsewhere often need to 
be adapted in the context of Timor-Leste. For example, if we were to 
put in prison all people who beat their children, then the majority of 
the country would be incarcerated, as the use of violence as a tool for 
instilling discipline is widely practiced. The only logical answer is to 
work with the people and the government to change people’s attitudes 
and help them realize that they might have a better quality of life if they 
choose to stop the practice of beating their wives or children.

Reaching out to communities
 
Five years ago, Ba Futuru was simply an idea. Today, the organization 

has worked with more than 15,000 children and youth across seven of 
the 13 districts of Timor-Leste.  We have provided TAHRE trainings for 
children, youth, parents, teachers, child protection focal points, prisoners 
and community leaders. Despite these impressive numbers, our biggest 
achievement is not in the quantity of people we have reached, but in the 
individuals that we have transformed. 

Today, Ba Futuru is one of the most well-known peace-building 
organizations in the country, and although a local organization, we have 
been called upon to train staff from various international organizations 
engaged in confl ict resolution and child protection issues. We have gone 
from a completely voluntary organization with zero budget to managing 
projects worth more than USD 500,000 a year. 

Many challenges
 
Despite the successes, the challenges are daunting. Some months, we 

don’t know if we are going to be able to pay our staff because we have not 
secured funds from donors.  Other times, we assume that systems are 
in place to support our work, but things backfi re, resulting in threats to 
our staff. More often than not, the biggest challenge for me is coping in 
a place where my house was destroyed, my friends shot, and the weight 
of living in a confl ict-laden society makes hope seem untenable. But my 
colleagues and I continue to be inspired by the difference our work has 
made in the lives of children. Our work keeps us moving forward. 

After a teacher told us that our training had “knocked him over the 
head like a hammer,” I knew that our work has opened his eyes and 
changed his perspective.  In an evaluation after a TAHRE training, 
this teacher admitted that before Ba Futuru, he would always beat the 
children in his classroom and that he was one of the angriest teachers 
in his school, but now he realizes that what he was doing was wrong 
and ineffective. He then promised to stop using corporal punishment 
altogether, and claims that our training has “erased his bad behavior.”

When I look into a child’s eyes and know she will sleep in a place that 
she feels safe for the fi rst time in years, I know that it is all worth it. 

Healing one child at a time, we can change the world—together. 

It has taken some time, but the issue of human rights has fi nally 
caught up with the people of India and most parts of South Asia. 
Compared to the past, the present provides hope in achieving 

some semblance of humanness in contemporary society. Today, 
we see more motivation and heightened interest on the part of 
people to understand and respect human rights. Perhaps, this is 
the outcome of how present-day society is being threatened by 
serious challenges from different sources. Continuing confl ict and 
increasing threats of terrorism poised over many nations have 
reached compelling proportions, stirring people to hold out the 
banner of human rights protection more forcefully than ever before. 

Today, no country can claim to possess a clean slate in so far as 
human rights record is concerned. With accelerated change taking 
place globally, it is imperative to raise the level of public awareness 

on human rights. In the context of Asia, there are reasons to suggest 
that “human rights” has to be treated differently from conventional 
practices usually espoused and advocated by non-state institutions 
and pursued by non-governmental organizations (NGOs). However, 
the issue has recently assumed greater signifi cance. Particularly, it 
needs to be treated as a subject of study in the fi eld of education—at 
the primary, elementary and higher levels. 

Given the multicultural nature of Asian society, it is natural for 
problems of different dimensions to exist, and there is no shortcut 
solution to improve living standards and guarantee human rights 
for all. If we look around Asia, we fi nd different shades, magnitude 
and complexity of the same problems. In other words, these 
differences represent the status of human rights and democracy in 
the region. 

In Pursuit of Humanness: 
A Success Story from India
Some schools in Northeast India are making a difference.

By Bidhayak Das
(Coordinator, The Asian Network for Free Elections, Thailand)

bidhayak.d@gmail.com
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 An activity on trust.

Ba Futuru staff working with children in prison.
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Students participating in an outdoor class activity.
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Serious violations

We can cite the case of Burma where human rights have been 
crushed and silenced by the military junta for the last twenty years. 

In India, on the other hand, the problem of caste and suppression 
against the 200 million Dalits  and Harijans (untouchables) is the 
legacy of a thousand-year-old Hindu culture. In the country’s troubled 
Northeast region, especially in Manipur, the violation of human rights 
on a daily basis by the military is very disheartening.  People are 
caught in the crossfi re unleashed by both military forces and armed 
militias. Laws like the Armed Forces Special Powers’ Act (AFSA) which 
gives the army license to shoot anybody on mere suspicion, has been 
a major factor for deteriorating human rights conditions in Manipur 
and Kashmir. 

Interestingly, these situations are similar to the ones prevailing in 
Mindanao in the Philippines where special laws, adopted under the 
pretext of tackling the Moro insurgency, have been used from time to 
time. The same situation exists in certain parts of Malaysia where the 
Internal Security Act (ISA) is often used to silence uprisings by human 
rights defenders and minority communities, tackle racial confl ict and 
quell protests by political opponents of the ruling coalition. 

Different yet the same

In Pakistan, religious laws are stringently used to suppress the rights 
of women who often suffer the brunt of crimes committed by men. In 
Sri Lanka, more and more people, especially the young, are learning 
to live under the constant fear of extreme violence. Families, who 
constantly face violence that is unleashed in different forms, often fl ee 
their homes, leaving behind their farms and crops. Eventually, they 
become internally displaced persons (IDPs) who are accommodated in 
shelter camps.  

In the same vein, there seems to be no solution in sight to the 
gross violations of human rights of the Aborigines in Australia and 
New Zealand. Similarly, there seems to be no end to the abuse and 
oppression of thousands of migrant workers from different parts of 
Asia who are working in factories and construction sites in Japan, 
South Korea, China, Hong Kong, Taiwan and Singapore. 

Of the many stories of abuse and oppression in India, as well as 
in other regions, the case of Irom Sharmila of Manipur definitely 
brings to fore the realities that confront many societies in Asia.  The 
courageous woman had adopted “a fast unto death approach” to 
protest against the Armed Forces Special Powers Act (1958).  Today, 
she is being forced-fed through her nose with a rubber tube by a 
government facility to keep her alive. Irom Sharmila’s story showcases 

an important dimension in understanding the complexity of human 
rights in different parts of India. 

Project in the right direction

Given this backdrop, the focus of attention should be on alternatives 
that create an understanding of human rights as a vital tool in building 
democracy or strengthening societies which are undergoing the 
process of democratization. A model that could be adopted in Asia is 
the Human Rights Education Programme initiated by the UN World 
Programme for Human Rights Education (HRE), which is currently 
implemented in many schools in India. Through the programme, 
human rights awareness in India is gradually gathering momentum, 
thanks to organizations like the Institute of Human Rights Education 
(IHRE).

The Salesians of Don Bosco have started an exemplary project in 
Shillong, in India’s Northeastern region which is being implemented 
by St. Anthony’s Higher Secondary School. Here, human rights as a 
school subject has been started in Grades 6 and 7. Conceptualized by 
the IHRE in Madurai and the People’s Watch of Tamil Nadu in India, 
the project has involved 317,646 children, 3,725 schools, with 4,667 
teachers trained in teaching the subject. 

The project, a collaboration between the Salesians of Don Bosco 
and the IHRE in Madurai, is being managed by Bosco Reach Out, a 
Salesian NGO that is based in Guwahati, the capital of Assam.  The 
endeavor is best described by Brother Albert Longley, Principal of St 
Anthony’s Higher Secondary School, as a “step in the right direction 
which will make society more aware of the values of human rights.” 
Longley—a pioneer in initiating value-based programmes in India’s 
troubled and insurgency-ridden Northeastern region—is confident 
that the project will sustain itself and become a major trendsetter for 
other institutions. 

The Salesians of Don Bosco are implementing the HRE project in 
most of their educational institutes in Northeast India. Don Bosco is 
an educational society founded by an eminent educationist, St. John 
Bosco (1815-1888) who came from Italy. Through a global network 
of educational and social service organizations—including schools, 
universities, institutions of higher education and social development 
centres—Don Bosco serves the less privileged and marginalized 
sections of society. 

Identity and community

The human rights subject, which is credited and part of the 
curriculum, is called “Human Rights Education, an Introduction: 

Human rights education cultivates critical insights in students, 
equips them with tools to question, to analyze, to challenge 
and ultimately to change systems of injustice and oppression.
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Children listening attentively in class.
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A glimpse of the stage set for the launch of the human rights education programme.

Module I.” Consisting of four chapters, the module aims to inspire self-
discovery and a sense of belonging among students. Brother Longley 
explains that the subject has been introduced at middle school because 
students aged 10 through 12 are believed to be able to grasp better 
the value of human rights.  He observes, “We will of course gradually 
extend the subject to higher classes,” while pointing out that the 
subject may be “too complex” at the elementary level. 

While the HRE project has achieved most of its objectives, there is 
plenty of room for improvement. Three areas which schools can focus 
on are: strengthening the content, a more careful use of terminologies, 
and integrating practical simulation exercises which would help 
students better understand how they could practice human rights in 
their daily life.

Four chapters

The HRE module is supported by a book which starts with an 
exploration of the meaning and function of the Humanities in a chapter 
called “In Quest of Humanness.” The section examines the different 
aspects of humanness and discusses a human being’s natural yearning 
and desire to live harmoniously with all humans and creatures. The idea 
is explained through real life examples of how the marginalized and 
suppressed struggle to keep alive their desire to protect their rights, as 
well as those of their families and communities.

Another chapter covers “Destruction of Humanness” which includes 
topics such as prejudice, words and deeds that hurt and destroy, and 
fragmented communities. A chapter called “Growth in Humanness” 
discusses human feelings and the natural human yearning for justice. 
Another chapter, devoted to  “Promotion and Protection of Humanness,” 
describes human needs and desires, as well as the principles of 
monarchy and democracy within a human rights perspective. 

A unique project

The project is defi nitely unique; its objectives are noble; and it seeks 
to celebrate humanity. For all these, it deserves praise and accolades. In 
the book’s Foreword, IHRE chairperson Dr.V. Vasanthidevi describes 
human rights education as “sensitizing, humanizing, bondage-breaking 
and liberating education.” He further believes that HRE “cultivates 
critical insights in students, equips them with tools to question, to 

analyze, to challenge and ultimately to change systems of injustice and 
oppression.” 

Dr. Vasanthidevi explains that like all national programmes, 
shaping the HRE content for the Northeast India chapter was done 
by a committee of educators, human rights activists, legal experts and 
others. 

In most of India, the HRE subject addresses serious issues such as 
the caste system and the widespread abuse of women and children. On 
the other hand, in the Northeast, where caste differences are unknown, 
the content focuses on serious violations—suppression of human 
rights under extreme militarization, militancy, confl ict and threats to 
ancient indigenous traditions from the mad sweep of a “modernizing 
homogeneity.” 

Making a difference

The HRE project in India is already making a difference in 
addressing the immediate need to inculcate among students the 
importance of human rights. On the project’s impact, one academician 
has said, “Students are excited that they are gradually beginning to 
understand the value of human rights, as well as their rights in the 
classroom, outside the classrooms, inside their homes and within their 
families.”

A few students have said, “Anything new is exciting, but this subject 
is special.” The fact that most students are able to relate with the 
ideas and approaches of human rights through real life experiences or 
through their imagination is helping teachers and schools to take the 
programme forward. 

People’s involvement 

The question to ask is: What is so special about human rights as a 
subject taken up in schools? The reply is almost instant: Students and 
teachers think that “human rights has begun to add value to the other 
subjects they are learning in school.” It is clear that HRE is about value 
added to what already exists in classrooms.

Still, a subject as important as human rights cannot make a dent in 
India if key actors or stakeholders are not mobilized or brought under 
the same roof to give it “steam” and momentum. Committed educators 
like Brother Longley believe that alternative approaches in reaching 
out to communities will create a space for upholding the right to life 
and the right to live with dignity.

Personally, I believe that HRE projects will eventually take off 
successfully in other parts of Asia, given existing cultural similarities, 
as well as economic and political realities. To me, the need of the hour 
in Asia is to look for alternatives to enhance democratic principles. 
Such initiatives could set off a process of meaningful exchange that 
will sensitize people on the value of human rights. More importantly, 
alternative approaches will create an atmosphere where human rights 
experts could work together in promoting democracy, achieving justice 
and establishing an egalitarian society. 

FocusⅠHuman Rights Education: From Knowledge to Action 
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School children attending the inauguration of the human rights 
education programme in Shillong, India.



Special Feature: Budding Youth Activists for Human Rights

Sharing Our Talents
At this very moment, many people in 
Asia are suffering from harsh conditions 
such as poverty, human rights violations, 
armed conflict, disease and famine. In 
many regions in Asia, children are hardly 
regarded as beings that are entitled to 
human rights. Many of them are forced 
to work in farms and factories, instead of 
attending school; join militants to fight 
wars; or work in the sex trade. 

I realize that every child keeps a 
precious secret dream in his mind 

to improve his life. We, young people, can help 
children realize their dreams in many ways, no 
matter if these efforts seem small or insignifi cant. I 
believe that we have the responsibility, strength and 
resources to make a difference in children’s lives. 

Secondly, I’ve begun to focus on what I can do 
as an individual. After coming back to Korea from 
volunteer work in India, I joined a group in Seoul 
that aims to help improve children’s nutritional 
conditions in India. I sold Indian tea on campus to 
raise funds, which would buy oranges for children 
in India. Also, I’ve been working for World Vision 
as a volunteer translator. As I read the stories of 
sponsored children, I come to better understand their 
situation–their feelings, concerns and aspirations. 

Recently, I joined a volunteer group to “share education” at Plan, 
a non-governmental organization. We organize awareness-raising 
events to let people know about the problems affecting children 
in Third World countries, the benefits of sharing and how we can 
contribute in solving problems. I fi nd carrying out various online and 
offl ine campaigns a lot of fun and rewarding. 

I’d like to use a term which is becoming popular these days–“talent 
sharing.” Instead of donating money, we can use our special abilities 
to help other people. For example, if you’re good at photography, 
you can create a photo profi le of children being sponsored by certain 
organizations. If you design websites, you can make one to promote 

public awareness on human rights. If you can draw 
cartoons, you can make educational cartoons to 
promote public sanitation in developing countries. 
If you write songs, you can compose a beautiful 
melody for children in Africa to take their mind off 
from poverty, war and civil strife. 

There are many organizations–UNESCO, 
UNICEF, World Vision and Plan–looking for 
volunteers who can share their talents. Why don’t 
you visit their websites and fi nd out what you can 
do? 

By KANG, Hanee
(Graduate School of International Studies, 

Ewha Woman’s University)
haneekang@naver.com

Choosing People over Money
In Asia today, there are too many workers 
who are being discriminated against 
and marginalized based on nationality, 
gender, language, culture, religion and 
other attributes. Unfortunately, with the 
current global financial crisis, people 
are taking less interest in human rights, 
focusing more on “economics” than 
“human beings.” This time is very critical. 
There should be active cooperation 
among countries in calling the current 
worldwide financial crisis as “a crisis of 

human rights,” especially in Asia. 
It is at workplaces that the issue of human rights comes to the fore. 

In particular, migrant laborers, working in foreign countries, face 
discrimination on account of race, nationality, gender, color, religion, 
language and other aspects. Korea is no exception. Considering itself as 
a homogenous society, it often allows various forms of discrimination 
and serious violations against human rights. 

I am currently doing volunteer work at the Korea Migrants’ 
Center (KMC) and the Migrant Health 
Association (MHAK) in Korea. At KMC, I give 
computer classes; at MHAK, I do translation 
and interpretation. Through my work, I feel 
that I am learning and gaining a lot from the 
workers, rather than giving them my energy 
and time. I am so moved when I hear them say 
“thank you” in awkward Korean after I have 
done something which is not really much.  

A few years ago, I went to the United States 
as a student. I studied hard and dreamt the 

American dream. Looking back, I think I was a migrant worker in 
America.  I interacted with many migrant workers in New York, and I 
could feel their diffi culties then. One day, I was robbed of all the money 
I had saved for my MBA, and I was heartbroken. Worse, when I went 
to the police station and county offi ce asking for help, the staff did not 
bother and gave me the cold shoulder instead. The voice of one migrant 
worker who spoke poor English was too small to pay attention to.

One day, as I was walking past the United Nations building in New 
York, a young man handed to me a copy of the Universal Declaration 
of Human Rights.  Upon reading that I was entitled to equal rights as 
a member of society, I was so touched that I burst into tears. I vividly 
remember the feeling: I felt hope burn in my heart. That young man, 
who looked younger than I am, changed the direction of my life. I felt 
the power of youth, and realized that working for human rights was 
not that diffi cult. 

The youth are the future of our society, and the society that they 
dream of is our future society, so they should play a key role in the 
human rights movement. Promoting human rights is neither a great 
nor a tough job for young people. If they realize that whatever they do 

in their work is related to others, and that they 
value human beings more than money, fame 
or power, then they are already contributing—
in their unique ways—to the promotion of 
human rights in their communities. 

By Kyung-jung Park
(Intern, International Cooperation Bureau, 

Ministry of Labor, Korea)

yourfreind@naver.com
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Making a Mental Shift
I had elected to attend a workshop for 
young human rights activists organized 
by The Asia Center for Human Rights 
mainly because I knew very little about 
human rights, particularly in Asia. I had 
heard of the horrible abuses that have 
occurred in Asia, but my understanding 
of these issues was rudimentary at best. 
By attending the workshop, I had hoped 
to get a better grasp on issues Asia was 
facing and what government agencies 
and NGOs were doing to promote or 

suppress human rights.
After the weeklong workshop, I left with 

newfound friends and, more importantly, 
a different perception of migrant workers 
living in Korea and the larger Asian region. 
I realized that my previous conception of 
migrant workers had been very narrow. I, 
a Korean-American who is also an English 
teacher, am also a migrant worker who has 
experienced discrimination while living in 
Korea. I had been turned down from jobs 
on several occasions because my face was 
not "white."

Korea is undergoing a major shift towards a multicultural 
society, and the outcome largely depends on how youth today—our 
future generation—will respond to these changes. The youth need 
to promote more awareness about human rights issues and the 
disadvantages and abuses migrant workers experience. The youth 
need to help create a shift in the way people think. In this task, they 
ought to use the mass media as they are the fastest, cheapest and 
most effective means in reaching people.

Over a hundred years ago, a small group of Koreans left their 
cultural homeland for the islands of Hawaii—where they faced much 
of the discrimination migrant laborers face today—to become one of 
the most prosperous minorities in America. Korean youth need to 

realize that their grandparents and great-grandparents' 
s i t u a t i o n  t h e n  a r e  n o t 
different from the situation 
of today’s migrant workers. 
Most of all, the youth have 
the opportunity and the moral 
imperative to break the cycle.

By Eric Han 
(Graduate School of International 

Studies, 
Yonsei University)

ekhan34@yahoo.com

In Solidarity with Migrants
Many Asian countries share with Korea 
a history of imperialism and colonialism, 
and currently both parties are going 
through similar phases of development, 
in terms of democratization and human 
rights issues. 

In Korea, the number of migrant 
workers has reached 
the one million mark. 
O f t e n ,  K o r e a n s 
consider migrant 
workers  as  mere 

low-income laborers, while Asians come to Korea, 
thinking it is cheap overseas travel. We have to 
re-perceive Asians who are living in our midst, 
accepting them as one of us and recognizing 
our interdependence as human beings and as 
peoples.

I have participated in a street campaign 
organized by a Korean NGO called Network 

Against Global Poverty. After I attended their “Asia Human Rights 
Forum,” I started doing volunteer work, giving counseling related 
to labor at the Korea Migrants’ Center. Korean youths who dream 
of becoming global talents should not just blindly admire developed 
countries, but learn about the spirit of coexistence or learning to live 
together with Asians living in Korea, who have gone through or are 
going through a historical passage similar to that of ours. 

To me, it should not only be individuals who should realize 
t h i s .  T h e  y o u t h  a s  a 
group—with their boundless 
potential—should take action 
in solidarity with civil society. 
Collective action is the most 
effective way to change things. 

By Lee Su Yeon 
(Human Resource Team, 

World Vision, Korea )
roddlqkf@nate.com
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volunteer work in India, I joined a group in Seoul 
that aims to help improve children’s nutritional 
conditions in India. I sold Indian tea on campus to 
raise funds, which would buy oranges for children 
in India. Also, I’ve been working for World Vision 
as a volunteer translator. As I read the stories of 
sponsored children, I come to better understand their 

cartoons, you can make educational cartoons to 
promote public sanitation in developing countries. 

Volunteer work in India.
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realize that their grandparents and great-grandparents' 
s i t u a t i o n  t h e n  a r e  n o t 
different from the situation 
of today’s migrant workers. 
Most of all, the youth have 
the opportunity and the moral 
imperative to break the cycle.
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At the human rights workshop.

To me, it should not only be individuals who should realize 

in solidarity with civil society. 
Collective action is the most 
effective way to change things. 
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Participating in a group discussion.
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I am currently doing volunteer work at the Korea Migrants’ in their work is related to others, and that they 
value human beings more than money, fame 
or power, then they are already contributing—
in their unique ways—to the promotion of 
human rights in their communities. ©
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With other youth activists.
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Rise and Fall of Civilizations

Poem

By Akihiro Chiba
(Adviser, Institute of Educational Research and Service, 

International Christian University, Japan)
chiba-aimant@u01.gate01.com

Many civilizations blossomed and flourished in Asia

Integrating the forces of governance, economy, culture, education

Many civilizations were embraced by motherly nature

Flourishing on the waterfront of oasis, rivers and lakes

Many civilizations were host to many human dramas

Glory and prosperity mixed with misery of the suppressed

Many civilizations often encountered with others in clash

Creating new cultures over millions of mourning souls

Many civilizations vanished following changes in nature and climate

Leaving behind rich artifacts buried in the dry soil

Many civilizations, alas, often self-conceited perish into earth

Leaving no trace and forgotten, precious cultures vanished

Many civilizations buried in memory awake suddenly and 

Unearthed glory gives renewed national prides and identities

Many civilizations have survived, matured and further flourished

With universal and spiritual messages in written scripts

Many civilizations attract peoples from four corners of earth

Trying to teach on the importance of peace

Civilizations named globalization whirlwinds on earth today

Technology advances, efficiency increases, yet power dominates, over-standardizing

Many civilizations in silence advocate culture of peace

To become core of any civilizations to come

Akihiro Chiba was born in Tokyo, Japan in 1934. He worked in the secretariat of the Japanese National 
Commission for UNESCO in 1959-61 and worked in UNESCO in 1961-1991 during which he assumed 
positions such as Deputy Director, UNESCO Regional Offi ce for Education for Asia and the Pacifi c 
(Bangkok), Deputy Assistant Director-General for Education, UNESCO headquarters and Assistant 
Director-General for Coordination of Operational Activities, UNESCO Headquarters. Currently, he is 
advisor at the Institute of Educational Research and Service, International Christian University, Tokyo, 
Japan. 
(This poem is excerpted from a poem entitled 'Esplanade to the future: May the dream of a poet come 
true!' in a poetry book, 'Dream of a Poet' published by the Kumon Institute of Education in 2005.)
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In recent times, most people in various parts of the world have 
begun to recognize the necessity of living in harmony with nature 
and the environment. With this awareness comes the challenge 

to promote environmental education. In Mongolia, the tradition of 
protecting nature and the environment has been handed down from 
ancient times to the present through cultural artifacts such as books, 
sutras  (Buddhist scripture), epics, music and many other creative 
forms.

However, these days the young generation is not aware of valuable 
traditional methods of conserving nature due to modernization 
and social development, the nature of settlement civilization and, 
simply, lack of information. Imparting knowledge on the recovery 
and revival of ancient values and traditions to the young and 
instilling in them nature’s regenerative capacity can be done through 
alternative learning methods. One of these is the integration of the 
concept of sacred sites into school curricula, particularly programs on 
environmental protection. 

Mongolia’s sacred sites

The tradition of sacred sites can be used as an important tool in 

promoting environmental education. Linking traditional practices 
with modern environment protection methods will defi nitely enhance 
the quality of teaching and learning in schools and communities. 
Mongolia’s sacred sites do not only offer scientific knowledge on 
nature and environmental conservation, but they are also signifi cant 
places for people to learn about the history and culture of the country 
and for the Mongols to share their heritage with the outside world. 

Worship rituals at sacred places can be tapped to enrich 
development education and promote environmental protection and 
sustainable development. Today, with the eclipse of traditions, we 
see an increase in negative and often destructive attitudes towards 
nature. For this reason, worship values and traditions should be 
revived and taught to the young through special trainings and 
alternative teaching methods.

Mongolians have numerous traditions that venerate and protect 
nature and the environment, such as the worship of land (mountains, 
hills, forests and rocks); water resources (rivers, lakes, springs and 
water lands); and animal species. This vision is connected with 
Mongolia’s nature, climate, culture and nomadic way of life. Mongols 
depend on nature; their everyday life revolves around their close 
relationship with their environment. The human-environment 

interaction is part of a deeply rooted ancient Mongol belief system, 
particularly totemism and shamanism. To Mongols, shamanism 
embodies father-heaven and mother-earth worship. According to 
estimates, there are some 800 sacred sites and venerated mountains 
in Mongolia. Most of the sacred sites in Mongolia are mountains. 

Features of  sacred sites

Worship rituals in Mongolian sacred sites have the following 
characteristics:

• Worship traditions carry the Mongol’s nomadic consciousness 
  of harmonious co-existence with nature. They refl ect ethical 
  values that include respecting the land, using natural 
  resources responsibly, and addressing ecological and 
  environmental issues wisely. 
• Sacred and worship places are havens for endangered 
   animals and vegetation, thus, they are signifi cant sites for 
   preserving biodiversity and eco-system integrity. 
• Sacred sites refl ect Mongolian history, traditional customs, 
  lifestyle doctrines, oral literature, festivities, music, songs, 

  manuscripts, sutras, as well as religious rituals. 
• Worship rituals at sacred sites are regular annual events, and 
   Mongolians participate extensively throughout the country. 

Embedded in Mongol culture
 

Mongolian culture has been known to embrace important values 
that maintain sustainable development. These values—which 
include respect for each other, protecting nature and environment 
and living in harmony with nature—have evolved through time and 
have been handed down from one generation to next. 

The Mongol tradition of educating their children is based on 
three inseperable principles—understanding of nature, positive 
attitude towards nature and a harmonious interaction with nature.  

In a Buddhist environment, children and novice monks are 
taught to love wildlife, protect the environment and use nature 
responsibly, adopting practices from a distinct way of life. 
Traditionally, children have been taught how to live in harmony 
with the environment and how to support the local ecology. A 
constant theme is: If the Earth, water, and natural world are 
mistreated, calamity will ensue. 

By Ayush Durrenjargal 
(Specialist, Foundation for the Protection 

of Historical and Cultural Heritage, Mongolia)
aduurenjargal@yahoo.com

Mongolia’s 
Sacred Sites 
Off er Lessons on 
Environmental 
Conservation
The concept of sacred sites 
helps ensure that nature is 
respected, preserved and 
protected.

Best Practices

Worship at the Batkhaan mountain. 
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Ancient knowledge 
 
Ancient Mongol traditions of education and teaching were 

transmitted in such a way that parents taught their children; 
brothers and sisters taught younger siblings; and elders taught 
the following generation. The younger generation was taught to 
respect restrictions linked to nature, which helped them grasp the 
reproductive capacity of nature. A few examples are the following:

• Ancient Mongols considered the Earth as a human being and as 
   such, they taught children not to hurt the arteries of the earth. 
   People were prohibited to alter the land, chop trees and plants 
   or hunt in certain places. Early in life, children were taught that 
   violating these rules would make the Lord of Land and Water    
   furious, bringing on misfortune, disease and bad luck for all.
• Children were taught that if they cut down growing trees, the 
   trees would cry with milky tears, thereby reducing milk    
   production for the whole of mankind.
• During annual reproductive seasons (in the spring and summer 
   months), it was prohibited to dig the soil or to collect seeds, 
   berries, wild onions and other plants. People believed that these 
   actions would affect the drainage of water into the rivers. 
• Mongols considered birds as “animals of the sky” and taught 
   their children to protect them, not to kill the young and not to 
   destroy nests. They considered birds to be very sensitive 
   creatures, and people would not approach their birds’ nests or 
   allow their shadow to fall on them. 
• One important way of transferring knowledge to the people 
   was through folklore—fairytales, legends, songs, hymns, 
   prayers, proverbs, common sayings and traditional games. 

Evaluating the school curriculum
 
A recent evaluation of school curricula and textbooks has 

revealed that through the natural science classes, students learn 
about environment protection traditions and methods, rare and 
endangered species, and scenic places.  History textbooks in Grades 

VII-VIII include the history of Mongolia, as well as ancient customs 
and traditions of nature conservation. One book notes that the Bur 
Khan Khaldun Mountain, which is included in the current World 
Heritage Tentative List, was worshipped by Mongolian tribes 
through centuries. Botany and biology textbooks for Grades VI and 
VII give an overview of fl ora and fauna, as well as animals’ habitat, 
physiological features and way of life. 

The review showed that environmental education is not alien to the 
Mongolian schools, but current textbooks do not provide suffi cient 
information on the important concepts of nature preservation, 
protection and cultural traditions. Nowadays, young people have no 
idea about traditional rituals, including the prohibitions and taboos 
at the sacred sites. 

 

Enriching the curriculum
 
There is a need to enrich school curricula and textbooks 

by including environmental education, especially integrating 
worship traditions and sacred sites. We recommend that concrete 
information on the value of sacred sites for biodiversity and cultural 
conservation should be included in classes in Geography, History, 
Ecology, Literature and Citizenship. 

Geography classes should include more information on sacred 
sites including animals and plants, while literature classes should 
include sutras, legends, epics and songs about sacred sites. Also, 
during extra-curricular activities, students can organize worship 
rituals in sacred sites, grow plants and trees, and hold discussions 
with old people about sacred site traditions.  

Today, various extra-curricular activities on environment 
protection and cultural traditions are being carried out in many 
schools. These activities have been intensifi ed since the inclusion of 
the Bur Khan Khaldun Mountain area in the World Heritage List. 
Schools have initiated programmes which disseminate information 
and increase awareness of sacred sites among students and teachers. 
These activities prompt students, teachers and parents to promote 
and revive ancient traditions, especially those that respect and 
preserve nature.

Earth Day activities
 
Each year, secondary schools and higher education institutions 

hold various promotional events on Earth Day, including lectures, 
round-table discussions, as well as essay and painting contests. In 
secondary schools, there is a tradition for an annual month-long 
environment campaign with themes such as “Water—Our Precious 
Resource,” “Green Decoration” and “Project Time.” The campaign 
is focused on biological and cultural diversity, proper use of natural 
resources and forging a harmonious relationship with nature. 

Several examples of such initiatives came from School No. 2 in 
Kharkhorin which joined the UNESCO ASPnet School Network in 
2005. After the Orkhon Valley Cultural Landscape was included 
in the World Heritage List, teachers and students initiated various 
activities aimed at protecting the area and making the cultural asset 
known to a larger audience.  

Concrete contributions
 

Furthermore, teachers from the Khujirt Soum in Ovorkhangai 
province organized several environmental protection activities including 
legend- and story-telling sessions with students, focusing on sacred 
sites. Teachers and students of the Orkhon Complex School, located in 
Kharkhorin Soum, conducted consultations, lectures and acticivities 
such as “Cleaning Our Environment,” “Abandon Plastic Bags,” “Planting 
Trees” and “Growing Vegetables and Flowering Plants.” 

Ts. Tumendemberel, one of the teachers, organized student excursions 
called ”Nature-Mother,” “Our World” and “Pure Air–Medicine” and 
visited the sacred Mountain Khangain Ovoo to clean up its surroundings 
and planted trees around the mountain. She also organized an essay 
competition among the students, “What I Know About Sacred Sites”, 
and organized a conference among teachers and students on ecological 
conservation. Meanwhile, a teacher from the  Shirchinjav school 
conducted a project called “Let’s Live in a Clean Environment” with 
students at the Erdene Zuu monastery, located in the Orkhon Valley 
Cultural Landscape.

An important environmental education activity was the “Training 
Workshop for School Teachers on World Heritage Education (WHE) 
for Education for Sustainable Development (ESD)” conducted in 
Orkhon Valley Cultural Landscape in June 2007. The workshop aimed 
to promote a better understanding of WHE and ESD concepts and 
practices. Participants shared information and experiences on nature 

conservation, traditions, Buddhism and globalization.  They discussed 
innovative ideas and successful experiments in schools, as well as 
planned how to develop and implement lesson plans and student 
activities. 

 

Learning by doing
 
All these activities are good examples of how the concept of 

environmental conservation can be made more alive and exciting to 
young people. Students see the best examples of classical and national 
arts in their classes. They “experience” the arts by drawing mountains, 
rivers, cities, as well as natural, historical and cultural monuments. 
They tap their creative energies by writing essays, organizing painting 
contests on local scenic places and monuments, as well as other types 
of extra-curricular activities. Students learn more effectively by writing 
essays on the environment, nature and traditional culture; composing 
songs and poetry; and participating in art festivals and contests. 

Each locality has its own unique set of songs, poetry, legends and 
tales honoring the scenic mountains and rivers.  All these local folklore 
can be experienced in the classrooms, as well as in extra-curricular 
activities.  Celebrating the beauty of nature and local mountains and 
rivers, stories and songs stir national pride among learners and nourish 
their desire to preserve and protect the landscape. Visits and excursions 
to natural sites and attending site worship help students understand 
the necessity to protect and preserve nature and their surroundings. 

Recommendations
 
There is a need to expand and intensify the promotion of 

environmental protection through traditional practices to increase 
awareness among the people. Training on the use of traditional 
methods, like the concept of sacred sites, should be conducted. As 
young people learn about the traditional practices of their ancestors, 
they acquire an appreciation of their culture and heritage and realize 
that people could turn to old solutions to solve current problems. 

We conclude that environmental education in schools should 
be organized at the state level more systematically. To expand and 
enrich the government’s conservation program, policymakers and 
local authorities should actively promote the integration of sacred 
sites into environmental education.  With this step, they can come 
closer to the goal of ensuring biological and cultural diversity and 
environmental protection at the local and national levels. 

There is a need 
to enrich school 
curricula and 
textbooks by including 
environmental 
education, especially 
integrating worship 
traditions and sacred 
sites. 

Best Practices

Sacred Batkhaan mountain.

The sacred mountain Shiveet Khairkhan in Tsengel county, Bayanulgii province.
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School Children 
as Ambassadors of Peace
By the example of student leaders, 
other students learn about peace.

“Will your school be in the Peace Ambassador Programme this year?”

“We think so, I’m not totally sure. What is it about, though?”

“Takitumu School was involved last year, 

and they said it was a good programme.” 

“I think our school will participate. 

 I’ll talk to the teachers about it and determine 

which students would become good Ambassadors.”

The Peace Ambassador Programme 
started in Cook Islands schools in 
2008 with only three schools and fi ve 

students involved. Already in 2009, just 
one year later, the number has grown to 
ten schools and twenty students. So what is 
the Peace Ambassador Programme? Who is 
running it?  What does it involve and, most 
importantly, what does it hope to achieve?

The Peace Ambassador Programme is 
a school-based programme coordinated 
by the Cook Islands Peace Council, with 
active links with the Ministry of Education 
and the National Youth Council.  The 
Peace Council itself is an offshoot of the 
Pan Pacific South East Asia Women’s 
Association or PPSEAWA. The focus of 
the Council is very clear--to involve young 
people in plans and programmes that 
promote peace-building in schools, as well 
as in the communities they belong to. 

Every school is different. Although 
schools have the same core functions, each 
school represents different communities 
and has different priorities and processes 
for enabling young people under its care 
to develop their gifts and grow up to be 
integrated individuals and responsible 
members of society.

Desired qualities

The objectives of the Peace Ambassador 
Programme are:  1) to promote peace in the 
school community, and 2) to develop young 
role models of peace who sit alongside, 
but separate from, traditional student 
leadership roles such as prefects of student 
councilors. 

At the start of the programme, the Peace 
Council issued guidelines to schools to 
help them identify the student(s) who are 
suitable to take on this important role. 
The guidelines in choosing prospective 

Ambassadors emphasize the following: 
- a student who demonstrates 
  compassion, helpfulness and 
  understanding,
- a student with good communication 
  skills, and
- a student who can talk to both adults 
  and other students. 

Principals of schools then discussed the 
programme and guidelines with their staff 
and senior students to draw up a scenario 
of what the Peace Ambassador Programme 
would look like in their school.

The view: educators
 
“Peace is something that happens 
when everyone cultivates it in himself 
or herself and shares it with everyone.  
I want students to enjoy the school 
environment so that they could know 
and experience the meaning of peace. 
To me, peace starts when we practice 
it in the school, in the classroom, and 
when we plant the seed of peace in the 
heart of our students. If we do this, 
peace will flow through our school, 
community and the country as a 
whole.”
– Sister Celine, Principal, 
   St Joseph’s School
 
“The role of  Peace Ambassadors 
i s  to  promote  peace  i ssues  and 
p e a c e f u l n e s s ,  b o t h  l o c a l l y  a n d 
globally.  We believe that a peaceful 
approach to everyday situations 
makes for responsible citizenship and 
a meaningful life, and these values 
should be developed in children at an 
early age.”
– Sharyn Paio, Principal, 
   Tereora College

By Gail Townsend  
(Education Support Manager, 

Ministry of Education, Cook Islands)
gail@education.gov.ck 

Te Uki Ou School students learning the art of Oe Vaka (outrigger canoeing).Te Uki Ou School students learning the art of Oe Vaka (outrigger canoeing).Te Uki Ou School students learning the art of Oe Vaka (outrigger canoeing).
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EIU Happy School

“I am a new principal, having started only this year. I have 
heard that this was a “peace school” that also runs a Virtues 
Programme. When students are in a conflict situation, the 
school’s approach is to send them to the office to enable 
them to reflect on what they have learned from the peace 
and virtues subjects that we have been teaching them in 
the classrooms. Both programmes play an important role 
in providing students with guidelines and principles that 
hopefully will lead them to the right path.”
– Engia Pate, Principal, Takitumu School

The tasks of  Ambassadors

The tasks of a Peace Ambassador include the following: 
- to promote peace through the power of example;
- to help promote peaceful initiatives for the school playground; 
- to be a friend to those who are in need; and
- to demonstrate the following virtues: courage, kindness, 
  helpfulness, understanding, patience, justice, forgiveness, 

  tolerance, trustworthiness and truthfulness.

Students who are chosen as Peace Ambassadors play a vital role 
in organizing national events such as Peace Week in September. 
Ambassadors are supported by the schools through workshops 
where they can get together and discuss their roles, tasks and 
challenges. 

This is only the second cohort of Peace Ambassadors in schools, 
so the role of the students is still very dynamic. It is expected that 
this will further develop as the Ambassadors themselves formulate 
strategies for the promotion of peace in their respective schools. 
Participating schools will support these important young people 
as they continue to define and adjust their role and functions as 
Peace Ambassadors in their community. 

“I talk to our Peace Ambassadors once a month and advise 
them that this is not a one-day event. Also, I ask them to 
submit a monthly report on how they feel about their tasks, 
how they are doing with their work, and how they are dealing 
with their experience over a whole month. We include 
the Ambassadors in our assemblies so that they can get to 
know whom they represent and what is expected of them, 
and everyone in the community gets to understand how 
they can contribute in building peace within the school and 
community.”

–Sister Celine, St Joseph’s School

“I really need this workshop to guide me step–by–step on 
what I can do and what would be the next step.”
– Rhianna Cuthers-Boxhoorn, Titikaveka College
                           

Taking the initiative for promoting peace 

The Peace Ambassadors have meet as a group and talked about 
the ways they might work within their schools to promote peace. 

A key question for all of them is what do they individually mean 
by peace and how do they show this in their actions both at school 
and in the wider community. The ideas the students developed 
demonstrate a willingness to think outside the box and much fun 
was had discussing how events might be carried out in schools. 

Writing articles for school newsletters was something all Peace 
Ambassadors thought they could do. More senior students thought a 
whole Peace Newsletter once or twice a year would be good for their 
communities. School playgrounds raised a number of issues for the 
Peace Ambassadors as they wanted to find strategies for modeling 
Peace amongst the students and helping others to resolve issues. 
Communication always came through as an important point for this 
role. Not trying to solve every problem by yourself but looking for 
help from others and asking teachers to help students solve their 
problems together as a group was another useful strategy. Students 
also brought traditional role model roles into the Peace Ambassador 
programme such as the Teina/Tuakana relationship where senior 
students look out for more junior students and the juniors know 
they have an appointed senior student they can go to if they need 
help. 

Some fun ideas involved have monthly themes such as Love for 
February in honour of Valentines Day and The Music Month of May. 
In these cases, Peace would be demonstrated through the theme. A 
“random acts of kindness week” was another fun idea. Every one in 
the school community carries out acts of kindness to others whether 
either anonymously or through an organized event  - this idea took 
off into all sorts of other week long activities students could be 
involved in that promoted peace in the school community. 

The students will also play a vital role in organizing national 
events such as Peace Week in September. The opening of the Pacific 
Mini Games in the capital Rarotonga is on International Peace Day 
in September and we are hoping that our Peace Ambassadors might 
get the chance to be involved in some way. 

They will be supported through a number of  workshops – a time 
where they can get together and discuss their role. As this is only the 
second cohort of Peace Ambassadors the role in schools is still very 
dynamic and will develop as the Ambassadors themselves develop 
strategies for the promotion of peace in their different schools. 

Schools themselves will also support these important young people 
as they work towards defining the Peace Ambassador role in their 
community. 

The view: from students

The most important thing is the way the young people view 
themselves and their role as leaders in the school and community.

“Being a peacemaker and a good role model for the school 
is very gratifying.”
– Teava Wichman, Peace Ambassador, St Joseph’s School 
   (Grade 6)

“Kids, especially those that are usually treated unfairly 
by others, are happy and thankful that there are Peace 
Ambassadors in their midst. Students who often start fights 
usually try to control themselves when we are around.” 
– Cornellius Strickland, Peace Ambassador, Takitumu School 
    ( Grade 6)

“By watching our behavior, seeing us do good deeds, other 
students see us as models, follow our actions and do good in 
the school as well.” 
– Elizabeth Tereui, Peace Ambassador, St Joseph’s School 
   (Grade 6)

As soon as the idea of a Peace Ambassador Programme was put 
into the hands of our young people, they received it with great 
enthusiasm as they recognized it as a necessity. Through the 
leadership and role-modeling of these children, promoting peace 
is gaining support in the schools. We hope that this momentum 
will continue and extend  to the wider community as a whole. As 
Sister Celine says, “ I want students to enj oy being school.”

Peace Ambassadors are helping our teachers and their 
communities create learning environments that are “happy 
places” in which all students are valued, can grow emotionally and 
intellectually, and can develop to the best of their potential. 

Tauhunu students at their school on the island of Manihiki.

Through the 
leadership and 
role-modeling of 
these children, 
promoting peace is 
gaining support in 
the schools. We hope 
that this momentum 
will continue and 
extend to the wider 
community.

Araura College students from the island of Aitutaki evaluating a student conference they attended in Rarotonga.
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Avarua School students relaxing in the library.
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A Forerunner 
of Consilience in Asian Music

co-chairman of the orchestra.
Dr. Peters, who is also Senior Manager of the Multi-Media Group 

of the National University of Singapore, says, “Depending on each 
region, Asian music has quite distinctive diatonic scales, so blending 
them successfully heavily depends on the composer’s creativity. 
Whipping up a perfect main course is defi ned by the distinct hand 
of a chef. In the same vein, creating an integrated orchestra out 
of a variety of tone, pitch, range and related elements rests on 
a conductor’s creativity and heightened musical intelligence.” 
The Singaporean conductor admits that it is a huge challenge to 
synchronize the different pitch bases, musical scales, sonic orders, 
tonal ranges and performance techniques of different Asian music. 
Nevertheless, his enthusiasm has ceaselessly sought ways to create a 
unity—both in ideas and techniques—out of the diversity that is laid 
out before him.

Driven by vision

The impassioned maestro sees his work with the multi-cultural 
orchestra as taking concrete steps in realizing his vision of achieving 
harmony out of a varied repertoire of traditional music offered 
by each of the ASEAN countries. “This kind of orchestra devoted 
to promoting traditional music in Asia has been my dream for 
more than 20 years,” Dr. Peters adds. To this author, although 
consilience—the agreement of different approaches—is not easy 
to achieve due to the varying dynamics of Asian music, Dr. Peters’ 
innovative approach has succeeded and, in the process, he has 
secured substantial support for the ASEAN orchestra.

When asked about how he started with the idea of gathering 
wide-ranging traditional music in one place, he explains that it all 
started from his vigorous questioning of the Western orientation 
of contemporary music. “We have ceased to know what music is. 
Rather, we gain knowledge by reading and talking about music. What 
we need to develop is how to listen to music, not knowing about it.” 

Who we are

Dr. Peters, who is also associate director of the Centre for 
Instructional Technology at the National University of Singapore, 
believes that reviving Asian traditional music is closely related 

A      unique and unprecedented music encounter is happening in 
Seoul.  
For the first time in Asia, 66 musicians from ten Southeast 

Asian countries plus Korea met together for a joint workshop from 
February 17 through 27 this year in Guro Arts Valley Theater in Seoul, 
Korea. The workshop was conducted in preparation for the inaugural 
performance of the ASEAN-Korea Traditional Music Orchestra in 
May 24 at the National Theater of Korea, which is expected to create 
a stir in the local scene.  

A by-product of a bold cooperation between the Association of 
Southeast Asian Nations (ASEAN) and the Republic of Korea, in 
the fi eld of culture, the orchestra is the fi rst of its kind. The Korean 
Ministry of Culture, Sports and Tourism, office for Hub City of 
Asian Culture, which organizes this historical and valuable orchestra 
project, sees the May performance as a fundamental step for future 

with learning about, understanding and appreciating who we—the 
Asians— are. He asserts, “When people do not have a memory 
of their own melodies and sounds, not only will their musical 
knowledge wither away, but also their identities will be gone for 
good.” He also stresses the need to leverage the educational potential 
of Asian music. He says, “I hope more music educators will get 
involved in creating channels for introducing Asian music through 
preservation and distribution.”

Dr. Peters has a plan, and he envisions it to happen one step a 
time.  He proposes that research centers in universities should offer 
workshops for music teachers, which would focus on retraining, 
or providing them with opportunities to learn about the variety 
of Asian music. In this set up, modern technology will be useful.  
He explains, “Current technical infrastructures can work as open 
platforms to share Asian music to a wider audience, both within Asia 
and overseas. To understand Asian values, a very good start is the 
gateway of music. We should create more opportunities to reach out 
to students, as they are potential listeners of Asian traditional music. 
To me, this is critical.”

Home in Gwangju city

Considering current plans of the Korean government, the ASEAN 
musician’s vision might materialize in a few years. With the planned 
transformation of Gwangju City into Asia’s cultural hub city by 2012, 
the ASEAN-Korean orchestra will hopefully fi nd a home in Gwangju. 
When that happens, the orchestra will certainly gain momentum 
and move on with the work of forging partnerships through cultural 
exchange, thus make traditional music available to more audiences 
here and abroad. The maestro has described the ASEAN-Korea 
Traditional Music Orchestra as “an exciting challenge that offers new 
adventures.” 

Koreans and the rest of Asians can join the journey by becoming 
enthusiastic listeners of Asian traditional music, thus help promote 
this unprecedented cultural project and contribute in restoring the 
identity and spirit of Asians. 

By Minyoung Cha
(Freelance writer)

cha.minyoung@gmail.com

exchanges and partnerships between ASEAN and Korea, among the 
participating national orchestras themselves, and between the newly 
minted orchestra with the outside world. 

Diversity in full swing

The variety of nationalities represented in the February workshop 
shows Asian diversity in full swing. In the past, member-states of 
ASEAN–Singapore, Brunei Darussalam, Cambodia, Laos, Indonesia, 
Malaysia, Myanmar, Philippines, Thailand, and Vietnam--and 
Korea had never explored the prospect of organizing a symphonic 
orchestra focused on traditional music in the Asian region. Today, a 
great idea has been transformed into reality. Thanks to the initiative, 
representation and solid support of the Korean government and the 
innovative vision of one dreamer—Dr. Joseph Eustace Earl Peters, 

Interview

Interview with Dr. Joseph Eustace Earl Peters, 
Co-chairman of the ASEAN-Korea Traditional Music Orchestra

“When people do not have a 
memory of their own melodies 
and sounds, not only will their 
musical knowledge wither away, 
but also their identities will be 
gone for good.”

Dr. Joseph Peters restoring the Asian identity and spirit.
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The orchestra during a performance.



EIU that I am Th inking Of 

Self-refl ection, education and 
freedom from past wounds 
might lead Asians to better 
understand each other. 

By Inchoon Kim
(Professor, Institute of East and West Studies, 

Yonsei University, Korea)
ickim95@hotmail.com

Recently, I stayed in Manila in the Philippines for fi ve months 
(from mid-October 2008 to early March 2009) as a visiting 
professor at the Philippine Normal University, a major 

institution known for teacher-training. I taught two classes on South 
Korean society and culture—one for undergraduate students, the 
other for graduate students. I taught for only one semester, but the 
experience had taught me very important lessons, and I thank the 
Korea Foundation for sponsoring my trip.

I am not an expert on Southeast Asia, and have never visited any 
Asian country for more than a month. When I arrived in Manila, I 
was not familiar with Southeast Asian history and culture. There, I 
studied and learned about the long and rich history of Southeast Asia, 
and I realized that the region’s many countries have very different 
histories, cultures and mindsets.

Absence of  interaction
 
Asia is the home of many rich histories and cultures; it is the 

largest and most populous continent covering 30 percent of the 
earth's land area. With nearly four billion people, Asia harbors 60 
percent of the world’s population. Given its size and diversity, Asia 
is not a homogeneous physical entity; rather, it is a cultural concept 
incorporating a number of regions and peoples. Its sub-regions 
include East Asia, Southeast Asia, Central Asia and Southwest Asia, 
and each sub-region has its own rich indigenous culture. Historically, 
China, Japan and Korea—belonging to East Asia—have shared a 

strong Confucian culture, and have managed to maintain ties in 
contemporary history. Southeast Asia and Southwest Asia are rather 
different from East Asia in terms of religion, philosophy, heritage, 
culture and language. To me, Southeast Asia is much more culturally 
diverse and dynamic than East Asia. 

Historically, Asian countries and their peoples have strong legacies 
of struggle and wounded memories. In the aftermath of WWII, the 
Cold War, decolonization and the rise of nation-states, most Asian 
countries embraced intense nationalism. For a long time, regime 
survival and preservation of nation-state sovereignty had been 
paramount concerns for almost all Asian countries. Most of Southeast 
Asia was still under colonial rule, some countries such as Korea and 
Taiwan had only been liberated from Japanese colonialism and were 
about to be embroiled in civil wars. 

led to human mobility, economic and cultural cooperation, as 
well as people-to people exchanges in Asia. Also, the discourse of 
regional cooperation in Asia has changed quite dramatically in the 
years following the Asian fi nancial crisis of 1997-98, producing the 
ASEAN+3, the East Asia Summit, CMI(Chiang Mai Initiative), among 
others. Politicians and businessmen from East Asia and Southeast 
Asia interact with each other more frequently, and cultural and 
personal exchanges in recent years are impressive. 

Now, Asia is the most complex and rapidly changing region in 
the world today, exhibiting considerable capability of adopting 
globalization as well as regionalization. This may be positive picture 
of the new Asia which has emerged from decades of rapid growth and 
economic turmoil. Countries in the region, including South Korea, 
are fast becoming multicultural societies that are starting to respect 

In Aiming for a  
“Global Asia,” 
Diversity is a 
Challenge

Ideological confrontations, different political regimes, and 
hierarchical relations among Asian countries have resulted in the 
weakness of inter-governmental institutions and the failure of 
multilateralism to develop in Asia in the period after World War 
II. As a result, there has been relatively little societal input into 
intergovernmental collaboration in Asia. For regional cooperation, 
there was only the ASEAN as a coalition of weak but anti-imperialist 
and nationalist states. The ASEAN way of regional cooperation was 
founded on the aspirations of its nationalist leaders after the WWII. 
In order to survive, many countries preferred isolation, exclusiveness 
and protectionism as national policies. This attitude has brought 
about psychological barriers, intolerance, restricted interaction, 
miscommunication and lack of understanding.

Since the 1980s, globalization and the post-Cold War era have 
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Students engaged in a participatory activity at J. Marquez Elementary School of Peace in Mindanao, the Philippines.

Spring 2009 SangSaeng 3736 SangSaeng Spring 2009



EIU that I am Th inking Of 

cultural diversity. True understanding is needed for ourselves. 
However, prejudice, old biases and one-sided communication have 
remained, producing misunderstanding, bigotry and, sometimes, 
hatred, among countries and peoples. 

Exclusivism no longer works
Koreans need to learn more about Asia to better understand Asia. 

Traditionally, South Korea’s educational system has focused on North 
America and Europe. South Korea have made efforts to understand 
Asia, but these have been limited, and they have focused on its 
neighbors like Japan and China. In my opinion, due to historical and 
cultural legacies, Korea has kept a national identity that is stronger 
and more exclusivist than that of Japan and China, which are known 
to have very strong national identities.

The Korean people’s collective memory of major struggles such 
as colonialism and national division has not only underpinned 
the ideology of statehood and the socio-cultural dynamics of 
contemporary Korea. It has also fostered a mindset that is exclusivist 
and “resistant nationalist.” As a consequence, Koreans have not 
developed a positive understanding of and harmonious co-existence 
with groups that have different traditions, cultures, attitudes and 
practices. 

For most Koreans, Southeast Asia has very a different natural 
environment; it is tropical. It is an exotic place, full of odd and 
strange, but fascinating cultures and peoples. To Koreans, Southeast 
Asia is physically very close to home, but the region’s “reality” and 
“difference” remain superfi cial in their imagination. This attitude is 
no longer effective or relevant today; it does not work.

Knowledge is key
 
Today, we are witnessing the unfolding of a  “global Asia.” 

What happens in the rest of Asia impacts the daily life of ordinary 
Koreans. Many Koreans are now living in Southeast Asia, and many 
Southeast and Southwest Asians are now living in South Korea. 
For Koreans, knowledge and understanding of the rest of Asia is 
increasingly becoming important. Korea’s economy is closely tied 
to that of Asia.  Knowledge and understanding are vital in making 
informed decisions about education, travel, business, volunteering, 
international marriage and other issues. 

Planned development, rapid modernization and great population 
numbers give Asia a leverage in today’s global interactions, giving 
hope to the idea of making the 21st century an “Asian century.” To 
be prepared to deal with 21st century realities and opportunities, we 
need to understand Asia and teach more about Asia in schools in 
order to gain a good sense of the region as a whole.

One shared humanity

A “multicultural boom” has suddenly descended on South Korea, 
and growing numbers of Koreans are gaining fi rsthand knowledge of 
how other Asians think and feel, act and react. As great numbers of 
foreigners come to work and live in Korea every year, the government 
has introduced policies that are “expatriate-friendly.” Similarly, 
Korean civil society has started to pay more attention to the social 
integration of foreigners.  

With multicultural education, we can make Asia relevant to the 
daily lives of students. They can learn about Asian peoples’ way of 
life, faith, culture, philosophy, arts, languages and family life. The 
focus should be on stressing the one-ness of humanity, showing 
that “difference” in physical appearance, food, language, customs, 
attitudes and habits do not change the essential humanity we all 
share. At the same time, we need to learn about the problems being 
experienced by Asians—poverty, lack of access to education and 

other basic services, housing, overcrowded cities, environmental 
degradation, urban blight and many more.

Debate about foreigners

Today, Koreans are witnessing rising numbers of international 
marriages and a steady influx of migrant workers, both of which 
started in the mid-1990s. Both phenomena are changing the 
composition of the population, and they are making Korean society 
ethnically and culturally diverse. As a consequence, the notion 
of multiculturalism has become popular in academia and media. 
Entrenched in monoculturalism, Korea faces tough challenges to its 
homogeneous national identity. As global migration accelerates, the 
issue of multiracial and multicultural society has become a “hot” item 
in current discussions and debates.

The Korean government, media, academia and NGOs are agitating 
to make Korea a friendlier place for foreign residents, whose number 
has recently reached one million. Most Koreans have little regard for 
ethnic minorities’ cultural identity, and there is strong unease about 
Korean society becoming heterogeneous. However, more Koreans 
are breaking away from this traditional attitude. Many intellectuals 
and NGOs are evolving ideas of multiculturalism and developing 
strategies and policies for social integration. Also, the government 
continues to adopt favorable measures in the same direction.

Greater diplomacy

Today, Korea is expanding its diplomatic focus from Northeast 
Asia by beefi ng up its ties with Southeast and Central Asia through 
its ``New Asia Cooperative Diplomacy.”  In June this year, a summit 
between Korea and the 10-member Association of Southeast Asian 
Nations (ASEAN) will be held in Jeju Island, which will be attended 
by 10 ASEAN heads of state. The summit, which aims to improve 
Korea’s relations with Asian countries, will focus on how the two 
partners can cooperate in various fi elds.

Earlier in March, Korea and the ASEAN established the ASEAN-
Korea Centre in Korea, which aims to strengthen cooperation 
between the two parties by increasing trade and investment, 
promoting tourism and increasing cultural and people-to-people 
exchanges. The Korean government believes that to achieve a truly 
“global Korea,” the first target of diplomacy is Asia. First, it is the 
region in which we live; second, it is Korea’s number one partner 
in many fields—trade, investment, tourism, official development 
assistance, and Korean residence.

Brighter future for “global Asia”
 
The current global financial crisis has affected every corner of the 

world, impacting people’s daily life. A single nation cannot meet the 
enormous challenges which the crisis has poised on everyone. It is 
only through concerted action at the local and global levels that we can 
effectively tackle these problems and turn them into opportunities. 
Every nation needs to contribute to global efforts, and it should not 
allow ethnic and cultural differences to pose barriers to these efforts. 
Global Asia implies not only global leadership and responsibility, but 
also national sovereignty and autonomy in the globalized world.

Ten years ago, Asia began to emerge from the 1997-1998 financial 
crisis that had engulfed the region. At the time, voices in the region 
were loud, calling for a rethinking of the so-called Washington 
Consensus on free-market orthodoxy and ruthless globalization. We 
need to refi ne a set of values which may be uniquely regarded as Asian, 
so-called "Asian values", to help explain the economic and political (re)
emergence of the Asian societies. It seems that current global economic 
crisis needs Asian way of philosophical thinking and moral imagination 
in search for a way out of the present predicaments. As a major 
international player, Asia can now dialogue with the rest of the world, 
not only in terms of economics, but also in terms of culture and ethics. 
Historically and culturally rich, Asia can offer much in helping to create 
a more humane and just world.  

I studied and learned 
about the long and rich 
history of Southeast Asia, 
and I realized that the 
region’s many countries 
have very different 
histories, cultures and 
mindsets.
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Students listening to a lecture at J. Marquez Elementary School of Peace 
in Mindanao, the Philippines.

In Manila, the author learned about Southeast Asia's history.
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Situated at an important point in Southeast Asia, a place where 
regional cultures intersect and cross-pollinate, Vietnamese 
art, in general, and Vietnamese music, in particular, have been 

fortunate to receive influences and be touched by the quintessential 
elements of the heritage of neighboring countries—China, India, 
Japan, Korea and others. In the same way, Vietnamese arts and 
music have the opportunity to introduce and extend their traditions 
and culture, thus influencing the country’s neighbors. This active 

reception and exchange have enriched Vietnam’s culture and 
heritage. 

Vietnam’s forests, which have thousands of flora and fauna, 
occupy about 50 percent of the country’s total area. From the 
forests, the people find an important source of material to create 
musical instruments suited to their environment, work and lifestyle. 
Eventually, these instruments define the specific characteristic of 
Vietnamese music culture.

Traditional instruments 
 
Vietnamese music instruments share a similar heritage and 

tradition with those of China, Japan and Korea. Today, traditional 
instruments are often classified as idiophone, membranophone, 
aerophone and chordophone. 

Vietnam has always been proud of its rich and diverse treasure 
trove of traditional musical instruments that had been developed 
throughout the country’s long history and throughout the 
Vietnamese people’s struggle in founding and defending the nation. 

Among Vietnam’s music instruments are those locally produced 
which bear distinct indigenous characteristics. There are also music 
instruments that were brought into Vietnam from the outside world 
through different routes, but were later indigenized—in line with 
the nation’s musical language and aesthetics. Today, hundreds 
of instruments, which represent the country’s precious cultural 
resources, have been systematically studied and are currently on 
display at the Vietnam Musical Instruments showroom of the 
Vietnamese Institute for Musicology in Hanoi, Vietnam. 

Together with the development of history, every traditional 
Vietnamese musical instrument, either indigenous or imported, 
undergoes an “indigenizing process” until it becomes “Vietnamized” 
in its aspects like formal qualities, timbre and effect. When this 

happens, it can be said that the instrument or music describes the 
Vietnamese people’s voice, sentiments and innermost feelings. 
Throughout Vietnam’s history, the people’s musical life has served to 
express the Vietnamese people’s character.

The Dan Tranh
 
A special instrument is the Dan Tranh, also called Dan Thap Luc 

or the 16-stringed zither. Dan Tranh is considered a “noble” musical 
instrument that belongs to the family of ancient instruments. It is 
closely related to other instruments like the two-chord fiddle Dan 
Nhi, the monochord instrument Dan Bau , and flute Sao Truc. 

According to authors Le Huy and Nguyen Minh Hien in the book, 
Vietnamese Traditional Musical Instrument , the Dan Tranh has 
existed for hundreds of years. In another book, An Nam Chi Luoc, 
written by Le Trac (13th-19th century), the author talks about twelve 
musical instruments existing at that time, and among them is the 
Dan Tranh. From these accounts, we can deduce that historians and 
researchers agree that Vietnam’s musical instruments have a long 
history of development that started centuries ago.

With a refined design, distinct performing capacity, velvety timbre 
and affective expression, the Dan Tranh has several performing 
functions: as a solo act, as a small group concert, or as a performing 

Traditional Music Prevails
Ancient forms and practices mark Vietnamese music.

By Vu Thi Viet Hong
(Lecturer, Traditional Instruments Department, 

Hanoi National Conservatory of Music, Vietnam)
viethongtranh@yahoo.com

Special Report

Vietnamese musicians playing Vietnamese traditional musical instruments. Vietnamese musicians performing in harmony.
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Vietnamese arts and 
music are enriched by 
and reflect the confluence 
of the quintessential 
elements of cultural 
heritages in Asia.
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Special Report

“ceremonial music”) refers specifically to 
the Vietnamese court music performed 
from the Tran Dynasty of the 13th century 
to the Nguyen Dynasty, which ended in the 
early 20th century.

During the abovementioned period, 
court music was performed at annual 
ceremonies, including anniversaries 
and religious holidays, as well as special 
events such as coronations, funerals and 
official receptions. Court music was always 
performed by highly trained and skilled musicians. Along with the 
musicians, a number of intricate court dances also existed. Both 
musicians and dancers wore elaborately designed costumes during 
performances.

Instruments commonly used for Nhã nhac include ken bau 
(conical oboe), dan Ty ba (pear-shaped lute with four strings), dan 
Nguyet (moon-shaped two-string lute), dan Tam (fretless lute with 
snakeskin-covered body and three strings), dan Nhi (two-stringed 
vertical fiddle), Saotruc  (a bamboo flute), Trong (drum played with 
sticks), and other percussion instruments. 

To date, it is very difficult to study court music in Vietnam 
because there are  very few ancient documents. When they mention 
court music, existing documents only name different musical 
genres, musical pieces, repertories played by  which orchestra and 
musical instruments. There were no sound materials which were 
played before the 20th century.

Differentiation
 
Most musicologists believe that Korean, Japanese and 

Vietnamese court music originated from Chinese court music. 
However, over time, imported forms were indigenized” or 
“nationalized,” making the court music of each country assume or 
carry dictinctive characteristics. Moreover, each country absorbed 
Chinese court music at different historical periods, causing the 
differentiation of a country’s court music. 

Today in Vietnam, Nhã nhac is still performed in the old capital 
of Hue. It was recognized in 2005 by UNESCO as a “Masterpiece 
of the Oral and Intangible Heritage of Humanity.” Extensive 
efforts have been made to preserve this truly unique and highly 
developed art.  

concert in Cheo orchestra in the North, as an amateur reformed 
theatre orchestra in the South, and as a Royal Court orchestra in the 
center of the country. Also, Dan Tranh can accompany a singer or 
an artist when reciting poetry.

The Dan Tranh is, of course, a member of the East Asian zither 
family, other members being the Chinese Zheng, the Mongolian 
Yatga , the Korean Gayageum and Japanese Koto . The common 
features of this music family are: 1) a large number of strings, 2) the 
basic playing method of plucking the string, 3) the use of movable 
bridges, 4) the traditional use of silk string, 5) the traditional 
division of labor between the right and left hands, with the right 
hand playing the note while the left hand modifies the tonal sound, 
making the sound more beautiful by using techniques such as 
vibrating, pecking, pressing and gliding.

Regional types
 
Vietnam is divided into three regions: the North, the Centre and 

the South. This division had led to the formation of typical folksongs 
and music that carry the specific characteristics of each region. In 
the rites of traditional culture and popular musical activities, the act 
of singing or performing aimed at expressing the distinct regional 
spirit and local color has been summed up by generations of 
Vietnamese musicians and artists. They observe that these distinct 
types describe the typical atmosphere and spirit of the three regions: 
Nhac Cheo music of the North, Nhac Tai tu Cai Luong music of the 
South, and Nhã Nhac Hue music or court music of the Centre.

The Nhac Cheo
 
Nhac Cheo is a form of satirical musical theatre, often involving 

dance, traditionally performed by Vietnamese peasants in northern 
Vietnam. It is usually performed outdoors by semi-amateur touring 

groups in a village square or the courtyard of a public building. 
Today, it is increasingly being performed indoors by professional 
performers. The form’s origin dates back to the 12th century during 
the Ly Dynasty, and has existed in its present form since the 16th 
century.  

During the revolutionary period of Vietnam’s history, there were 
efforts to establish and develop a revolutionary Cheo. This has been 
referred to as a movement from Cheo dan gian, which is folk in 
character, to a revised modern form, the Cheo tren san khau hien 
dai, which is performed in a modern theatre. During this period, art 
groups, theatres, clubs, orchestras and conductors devoted to Cheo 
sprouted like mushrooms to pay homage to a new form. 

In the process of bringing folk Cheo to the professional stage, 
some key traditional elements of the musical form eventually got 
lost. Still, the enthusiasm of many people working with Cheo made 
a positive contribution to the form.

The Nhac Tai tu Cai Luong
 
The Nhac Tai tu Cai Luong, which originated in Southern Vietnam 

in the early 20th century, blossomed in the 1930s as a theatre of the 
middle class during the country’s French colonial period.  Music is 
a product of human culture, so during this time, Vietnamese music 
was influenced by French culture.  This form is essentially a genre 
of chamber music that belongs to the traditional music in the South. 
The term literally means “music of amateurs.” Its instrumentation 
resembles that of the Hue style of the Centre. Also, the form uses 
modified versions of the European guitar, violin and steel guitar.

The Nha Nhac Hue

Nha nhac is a form of Vietnamese court music which has very 
diverse forms, but the term nhã nhac (meaning “elegant music” or 

The Dan Tranh,
 a 16-stringed 
zither, is 
considered a 
“noble” musical 
instrument that 
belongs to the 
family of ancient 
instruments.

Court music performance at a graduation ceremony in Hue. © Hue music theater

A woman playing the Dan Tranh, a Vietnamese traditional musical instrument.
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Dear APCEIU,

I  would like to express my appreciation to APCEIU for its great 
contribution to my profession as educator. Participating in the 
APCEIU workshop “Teacher Training in Basic Education,” held 

from 1 July to 30 August 2008 in Seoul, allowed me to reach my twin 
goals: firstly, to increase my knowledge in basic problem-solving, 
and secondly, to gain knowledge on the concept and practices of 
Education for International Understanding (EIU).

The course helped me develop fruitful relationships with APCEIU, 
KOICA (Korea International Cooperation Agency) and ICTC (KOICA 
Training Center) staff members. I can’t forget my supervisor and 
research assistant at Hanyang University. I’m always happy to 
receive their friendly e-mails. The relationship I developed with 
my host family will remain with me forever. It convinced me of the 
importance of having close family ties. I always think of them and 
they tell me they also think of me.

The fi eld trips around Korea reversed my lack of knowledge about 
South Korea. I was impressed with the Korean development boom: 
roads, buildings, the subway system, security, free basic education 
and high degree of organization. 

 I was deeply inspired by the Korean family system, specially the 
number of children, which ensures quality. Most African families 
prefer to have several children, believing it’s a sign of “prosperity.” 
Ironically, parents are unable to provide adequate education to their 
children, which consigns Africa to a cycle of poverty. To me, this is 
one of the gaps between developed and undeveloped countries.

After my arrival in Kinshasa, the capital, I organized a workshop 
“Promoting the Private Education Sector in Kinshasa” to share my 
experience from Korea with several private schools. Participants 
were 15 administrators, teachers and headmasters. 

The participants and I considered it a successful endeavor, as we 
were able to achieve the following outcomes:

- redefi ning the vision of the schools,
- increasing competency and effi ciency,
- encouraging school competition in terms of 
   teaching quality, and
- infl uencing educational policies through adequate 
  innovations in the Democratic Republic of Congo (DRC).
  
Participants learned how Seoul private schools contributed to the 

development of education in the country. In one activity, groups built 
“education trees” to emphasize that everybody has a responsibility in 
making education work. 

I concluded the workshop by sharing with the participants 
the criteria of an excellent private school— vision, organization, 
innovation, quality teachers and creative methodologies.

Feedback collected at the end of the workshop convinced me 
that I achieved my action plan which I had drafted in Seoul. Now, 
I am working to improve my school as the model of what I saw and 
learned in Korea. 

During the workshop, we were honored by the presence of a 
representative from the National Commission of UNESCO/DRC. 

Finally, I’d like to share the photos of the workshop with the 
readers of SangSaeng. 

Thank you so much, APCEIU, for the precious opportunity that 
you had given to me. My country will defi nitely benefi t from it. 

Achille Malondaphola
(Headmaster, College Shaloom, 

Kinshasa, Democratic Republic of Congo)
malondacza@yahoo.fr            
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Beaming with smiles 

at the end of the workshop.

"Everybody Has a 
Responsibility in Making 
Education Work."

Letters

at the end of the workshop.

During the 2008 UNESCO-ROK Fellowship Programme.
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respective success stories. Mr. Chakra and myself shared what we 
learned during the 8th Asia Pacific workshop—peace education, 
globalization, the importance of EIU, and the similarities and 
differences between EIU and ESD (Education for Sustainable 
Development). We felt good and hopeful that our Bhutanese 
friends—equipped with powerful knowledge on peace and pressing 
issues—would bring about change in their locality, hence the country 
and the world. 

As part of our contribution to the mission of UNESCO and 
APCEIU, we invited a physician to discuss HIV and AIDS, which are 
major global issues. On the last day, the participants drew up their 
2009 action plans for their respective clubs. The workshop ended 
with a sharing session among the participants and a photo shoot. 

Most of the topics covered during the workshop were related to 
Buddhism. Since Bhutan is a Buddhist country, we instill values of 
peace through self-respect, compassion, respect for others, reducing 
waste and praying for all sentient beings.  

As our academic session started in February, I’ve planned for 
the activities to be carried out in 2009 and will be sharing some of 
the success stories with APCEIU next time. Also, I’d like to thank 
APCEIU for sending me a DVD, several publications and a card. I 
promise they won’t go to waste. 

As the saying goes, “Little drops of water make an ocean.” If we 
are able to change the mind of one single person, we would make a 
difference in the larger community. So, let’s all work and contribute 
in promoting peace education in our families and communities. I 
strongly believe that all living beings are our parents, and all parents 
are grateful beings. So, let’s harm no one and work on promoting 
peace.

Another saying goes, “When we don’t have anything, we feel 
like having something.” When we have something we feel like 
having many things; when we have many things we feel like having 
everything; and when we have everything we tend to dislike every- 
body.

As Buddha said, the world is full of suffering; desire is the cause of 
suffering; and suffering can be removed from our life. There is a way 
to remove suffering, and this is by reducing our desires. So let’s all 
join hands and remove suffering by controlling our desires. Lastly, 
let’s keep Mother Earth safe for future generations. 

Rinzin Wangmo
(Vice-Principal, Kanglung MSS, Bhutan)

rinzi_rigzi@yahoo.com

Dear APCEIU,

I  should say that I was one of the luckiest persons to be nominated 
to participate in the 8th Asia–Pacifi c Training Workshop on EIU 
in Korea last September. I would like to thank APCEIU and the 

National Commission of UNESCO for the great opportunity. 
Before attending the workshop, the term “EIU” was entirely 

foreign to me. However, as days passed, I learned about the subject, 
and now I know more about it. I’m in a better position to strengthen 
peace education, EIU, sustainable development and globalization 
in my school. The workshop was a great experience, very enriching 
and educative. It has increased my knowledge in promoting EIU 
and has helped me enlighten other people in my own little ways. 
I promise to promote peace and instill positive values among 
students in my school, as well as in other people around me. We 
organized the First National Training Workshop for UNESCO club 
coordinators in Bhutan on 22-24 December 2008. The training 
activity was facilitated by Dhirendra Bhatnagar, Secretary-General 
of the Confederation of UNESCO Clubs and Associations of India 
(CUCAI) based in New Delhi; Jamyang Choden, Chief of the 
National Commission of Bhutan; and Mr. Nado, programme offi cer 
of the National Commission in Bhutan.

 Workshop participants came all over Bhutan. On the first day, 
we briefed them on UNESCO’s functions and programmes, the 
importance of international understanding, globalization and 
important global issues. On the second day, they learned about 
specifi c UNESCO activities in education, sustainable development, 
culture and other areas. All club coordinators shared their 

Sharing our experience from the 8th Asia-Pacific Training Workshop 
in EIU during the first National Training Workshop of UNESCO club 
coordinators in Bhutan.

Sharing our experience from the 8th Asia-Pacific Training Workshop 
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"If We Could 
Change the Mind 
of One Person, 
We Would Make a 
Diff erence."
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During the 8th Asia-Pacifi c Training Workshop.
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Peace in My Memory

The World Tree: 
Traditional Knowledge
Ancestral knowledge offers answers to humankind’s essential 
questions on being and living.

As a young physician specialized in Indian traditional 
medicine—Ayurveda—I was in a remote hamlet years ago in 
South India speaking to a local healer, when I chanced upon 

an herb which was called “eagle’s twiner” in the vernacular.  At 
that time, the herb was being used for various health conditions, 
and among them the most common were snake poison and a viral 
condition locally known as “snake hill.”1 This knowledge is beautifully 
embedded in Indian mythology where the eagle is portrayed as a 
savior against voracious snakes. 

Later, in my visits to various villages, I found that this was a 
relatively common knowledge among healers across the length 
and breadth of India. After a couple of years, as part of a healers’ 
exchange programme, I visited a group of poison healers in Kegalle 
in Sri Lanka. Here, I found the same plant was being used by poison 
healers for similar conditions with a similar myth. 

Struck by similar experiences and curious about the nature of such 
knowledge generation, I searched for and studied the literature on 
the plant. Later, I found that there are close to 500 species of the 
same genus identified around the world, and that they are native in 
most diverse climates and are being used for similar conditions in 
Asia, Africa, Latin America and parts of Europe.  I also discovered 
that the myth, with some variations, cuts across cultures —from the 
Babylonians to the Albanians to the Aztecs. 

Interconnectedness: roots and branches
 
Interestingly, in most cultures, the poisonous nature of this plant is 

known along with its pacifying capability. After several years, I visited 
the Botanical Garden in St. Louis, Missouri, in the United States, 
where I had a chance to discuss with researchers and native Indians 
and learned from them that an analogous myth was behind a related 
species in their communities too! 

I was amazed by the striking interconnectedness of ancestral 
knowledge! A feeling of oneness and rootedness descended upon me. 
The discovery made me realize that traditional knowledge in other 
areas of human endeavor—agriculture, architecture, biodiversity 
or health care—would have many examples of similarities among 
different cultures.

The study of medical anthropology, to a certain extent, through 
its various theoretical perspectives, was able to satisfy my quest 
for nature-culture interactions across continents. With subsequent 
readings from a reductionist perspective, I understood that all these 
species have a particular active ingredient, an acid, which accounts 
for its therapeutic attribute. Also, it is noteworthy that there are many 
recent studies on this genus and their actions. Still, I keep wondering 
how communities around the globe have found similar therapeutic 
qualities from various local species belonging to the same genus at 
a time when only organoleptic, empirical observations are the key 
instruments of knowledge. Or, do these communities have other 
means of perception? 

Diversity and dynamism
 
From this account of unity across oceans and continents, let me 

move on to discuss the diversity of traditional knowledge, a feature 
slowly disappearing in an increasingly “globalizing village.” In 
India alone, around 8,000 medicinal plants of the 18,000 higher 
plants (angiosperms) are being used for treating various illnesses by 
around 4,460 ethnic groups. With India comprising one-sixth of the 
world’s population and harboring only 10 percent of the globe’s 20 
biodiversity hotspots, one can imagine the diversity of knowledge 
around the world in varied micro-climates, bio-geographical zones 
and eco-cultural systems. 

There is an old proverb which says, “Dialects and traditions 
change every twelve miles!” Apart from the eco-system and ethnic-
community-specific, oral-folk stream, traditional knowledge has 

stood the test of time, survived the past four or five millennia, and is 
available in many codified forms. Living testimonies are the texts of 
Ayurvedic medicine, Chinese medicine, Vrikshayurveda (traditional 
agriculture), Mrigayurveda (veterinary care), and many more.

Three levels of  existence

According to Indian cultural and philosophical traditions, 
knowledge is conceived at the three levels of existence of a being: 
first, the level of physical existence relating to the practical aspects 
(vyavahara); second, the mental level relating to the methodological 
and scientific aspects (sastra); and third, the inner self level where 
the individual becomes one with the object (tattva) or its essential 
nature. These three levels also correspond to the three questions that 
humans constantly ask: What? How? Why?

If one looks at the dynamic nature of traditional knowledge, 
one sees that the “practical aspects” of the first level of existence is 
known to most members in a community. The first level belongs 
to public domain and greatly varies or changes, depending on the 
needs of beings, as well as with time and space. The more specialized 
“methodological aspects” of the second level also vary, though in 
a lesser degree, according to time and context. However, the third 
level of existence, which is the wisdom of “essential nature,” remains 
unchanged. 

Outside and inside are one
 
One cardinal principle of traditional knowledge across the globe 

is that the outside world (macrocosm) and inner world (microcosm) 
share everything in common. In this context, peace is a state of 
harmonious balance between the outside world and inner world, 
and it is achieved if a being is able to develop it in himself or 
herself across time and context. It is believed in many cultures that 
nature reveals its “essential secrets” to a mind which has overcome 
dichotomies. This may be the basis for similar world views and 
fables across continents. It is obvious that a being feels a sense of 
stillness or peace when experiencing the flash of an answer to a “Why” 
question.

In most people’s journey, they find it hard to find persons who can 
decipher or master the methodological or essential principles. While 
there are many attempts in mainstreaming traditional knowledge 
in recent times, they often adopt a hierarchical approach. To me, a 
more pluralistic and intercultural approach is essential to appreciate 
the true nature of this knowledge and its relevance to contemporary 
society.

Seeking the essential nature
 
It is essential to keep the spirit of this unity, diversity and 

dynamism through understanding “essential nature” and updating 
its methods and applications in synchrony with time and context. 
In this case, a unifier such as traditional knowledge can be one 
of the means to overcome some of the complex dilemmas of our 
world.

Urdhvamulam adhah sakham asvattham prahuravyayam 
Chandamsi yasya parnani yas tam veda sa veda vit. 
–Bhagavad Gita, 15, 1 verse

The universe is like an eternal Banyan tree with the roots up 
and branches down; its leaves are the knowledge; the roots are the 
actions; and the one who knows it knows it all. 

By Unnikrishnan Payyappallimana
(Senior Programme Officer, Foundation for Revitalization 

of Local Health Traditions, India)
unnipm@yahoo.com

1. In deference to the intellectual property concerns of these practices, the identity of the plant or the health condition is not discussed here.

The universe is like an 
eternal Banyan tree.

© Kang Gil-Nam
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Understanding the Asia-Pacifi c Region

Amazing, But True!
A woman rules in a Cambodian traditional marriage.

The wife is the one who manages 
properties secured by her husband. 
She is the one who gives orders and 
makes fi nal decisions. 

The Kingdom of Cambodia, which 
shares its borders with Thailand, Lao 
and Vietnam, is a member state of 

the Association of Southeast Asian Nations 
(ASEAN). Even though it has not achieved 
satisfactory political and economical 
development, the country has managed 
to preserve and maintain its social norms, 
traditions and customs which date back to 
the fi rst century A.D.

In a wedding ceremony, the setting is 
always peopled with family members, 
relatives and well-wishers, and the air is 
suffused with the soft and vivid sound of 
traditional music.  Towards the end of a 
series of customary rituals, the bride and 
groom stand up. As they do, they leave 
a wide circle of relatives extending them 
best wishes, and the couple head for their 
brightly decorated bedroom. 

Not far from the scene, a young man stares 
with bated breath and smiles. Obviously, 
he is not a local, but a visitor from overseas. 

He is with his parents who are the honored 
guests of one of the families. Suddenly, the 
young man blurts out, “Wow! Why does the 
bridegroom have to follow the bride, holding 
onto the edge of her wedding dress. Why 
don’t they walk abreast together, hand-in-
hand?” Suddenly, his mother, standing next 
to him, breathes out a low whisper with her 
index finger on her mouth, “Shhhh, please 
calm down, I will tell you later.”

A Cambodian bridegroom, walking behind 
the bride on their way to their bedroom, is a 
traditional ritual that marks the matriarchal 
nature of Cambodian society. 

Matriarchy prevails

Khmer  is  a  term that  descr ibes  a 
major group of the indigenous people of 
Cambodia that excludes other small groups 
of minorities and other indigenous races. 
Today, Khmer is equated to Cambodian. 

According to a historical account written 

by Adhemar Leclère (1913), a Frenchman 
who lived in Cambodia for many years, he 
had found Khmer society to be matriarchal. 
During the first century, the Queen of the 
Kingdom of Kouk Thloak or Founan (former 
name of Cambodia), named “Liv Yi” or “Sao 
Ma,” was defeated in battle. As a result, 
she agreed to get married to a man named 
“Hun Tien” or “Huon Phy,” a Brahmanist 
who had come from the South Sea.  After 
the marriage, His Majesty Hun Tien was 
crowned as King of the country. The story of 
their marriage has been told from generation 
to generation, and had been written widely 
as a national legend. 

An ancient Khmer tale entitled Preah 
Thaong Neang Neak  (A Prince named 
Thaong and a Her Majesty Dragon) and 
another tale entit led Watt  Sampeou 
Pram  (The Pagoda of Five Large Ocean-
going, Sailing Junk) tell about a prince 
who followed his lover, the Royal Dragon 
Daughter, across the ocean and underwater 

to meet her father at his palace.  The two 
lovers finally met and got married.  The 
legend prevailed through centuries.  Today, 
Khmer society has remained true to its 
matriarchal character.

Women in language
 
Today,  this  form of  matriarchy is 

embodied in various forms of Khmer 
culture. Women leaders are glorified in 
historical records, legends, traditional tales 
and popular stories. In Khmer language, 
many terms that refer to leadership roles 
use the prefix Mei  which means “female.” 
For example, the term  Mei Ka , which 
means “Woman Supervisor,” is used to call 
a supervisor at work, even if he is actually 
male. Similarly, the term Mei Srok means 
“Woman Leader of District”;  Mei Khum 
means “Woman Leader of the Commune”; 
Mei Phum  means “Woman Leader of the 
Village”; and Mei Cheang means “Chief of 
Construction Workers.”  Finally, Mei Pteah, 
which means “Woman Leader of the House,” 
is actually a term that refers to wives. 

 Traditionally, before a young woman gets 
married, she is kept in a room for a fortnight 
to learn important lessons on how to become 
a “perfect woman.” With knowledge and 
skills, she is expected to be able to lead her 
future family. However, not all women and 
daughters are meant to get married. 

A Khmer daughter with good character is 
much sought after by men. She is regarded 
to have good reputation if she is a virgin 
and knowledgeable of housekeeping, home 
economics, the Khmer code of conduct, 
morality, religion and literature. A Khmer 
son, who is interested in marrying a Khmer 
daughter, has to seek help from his parents 
or guardian to ask the woman to marry him.

A mediator

A ritualistic negotiation process always 
precedes a traditional wedding. It is not the 
parents of the man who go to the parents 
of the girl. Instead, a trusted and reputable 

married woman represents the parents of the 
man. She would go to the house of the woman 
three times, each time carrying a customary 
offering and bearing a message—to ask the 
parents or guardian of the bride to accept the 
man and take him as future husband.

If the negotiation is successful, the man 
will bring a “contracted dowry” to the bride’s 
house in a procession from his house to the 
bride’s house. The bride’s house is always 
designated as the place for celebrating the 
wedding.

 Khmer traditional wedding, which usually 
lasts up to three days, consists of ten major 
celebrations, excluding the wedding party 
itself.  In general, each celebration aims at 
providing advice to the couple on how to live 
with each other harmoniously. It is generally 
known that in ancient times, Khmer couples 
led prosperous lives, kept their love for each 
other pure, and divorce was unknown.  

Woman of  good character

Taking all these into consideration, Khmer 
parents today exhaust all opportunities and 
use all means to educate their daughters 
and sons on the thorough application of the 
Khmer Code of Conduct to enable them to 
become women and men of good character. 

In traditional Khmer society, marriage is 
seen as a woman’s domain; it carves for her 
a bright future. A Khmer daughter with good 
character or quality has only one chance 
in a lifetime to get married traditionally. 
After the marriage, a bridegroom leaves his 
home and will live at his wife’s house and his 
major role is to provide labor and support. 
Whereas, a wife is supposed to fulfi ll the role 
of housekeeper, in truth, she’s the leader of 
the whole household. 

Under these circumstances, the happiness 
of the family depends on the wife.  She is 
the one who gives advice to the husband, 
the children, and other members of the 
household.  The wife is the one who manages 
properties gained by her husband. She is 
the one who gives orders in the house and 
makes fi nal decisions. 

Women decide on divorce

A husband is considered dependent on his 
wife and follows her ideas, even if he has his 
own successful profession outside the home.  
Sometimes, the wife beats up the husband 
with a long stick, and she can do this even in 
public, without any reaction from passers-
by. Often, instead of helping him, people 
would laugh at him. As a result, some Khmer 
husbands prefer to pretend to be obedient 
in the presence of their wife, but they show 
their real character behind her back. 

It is commonly held that Khmer men are 
not really determined to separate from their 
wife after a traditional marriage.  In case 
of divorce, in general terms, only women 
could decide to abandon their husband, 
and they usually reach such a decision if the 
husband has not been willing to change his 
“bad” character and has entertained “wrong 
temptations.” 

If anyone sees domestic violence occurring 
in any home in Cambodia, especially caused 
by a man, the reader is reminded that the 
behavior is not natural to Khmer culture. 

The ritual of dowry offering.

The ritual of offering worship to the monks.

By Chin Yahan
(Curriculum and Textbook Developer, 

Department of Pedagogical Research, 
Ministry of Education, Youth and Sports, Cambodia)

chin_yahan@yahoo.com

Welcoming distinguished guests at the wedding venue.
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The ritual of dowry offering.

The ritual of dowry offering.
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APCEIU in Action

APCEIU Reviews EIU Best Practices 2009
 

APCEIU is  now reviewing   
applications to i ts year ly 

“EIU Best Practices” outreach 
programme which promotes 
local EIU initiatives in the Asia 
and Pacific region. This year’s 
submissions, which reached 
APCEIU last April, came from 
teachers, school administrators, 
scholars,  act iv is ts  and EIU 
practitioners from around 15 
countries in the region.

APCEIU will select five case 
studies and award the cash prize 
of USD 1,000 to suppor t the 
selected local initiatives to further 

encourage EIU in the field. The selected cases will be published and 
distributed throughout the region towards the end of the year. The 
selection announcement will be made on the APCEIU website by 30 
April 2009.    

By Eun-Jung Kim (ejkim@unescoapceiu.org)

Game CD, SEA Journey, 
Ready for Piloting

 

The game CD, Sea Journey, 
produced by the “Project 

t o  D eve l o p  M u l t i m e d i a 
Materials for Multicultural 
Education in Southeast Asia,” 
is ready for piloting in May 
this year. Launched in 2007 in 
collaboration with SEAMEO 
centres (SEAMOLEC, SPAFA, 
and INNOTECH), the three-
year project developed the CD 
game in response to the needs 

of the sub-region identified by a 2007 survey, “Situational Analysis on 
e-learning Systems for Multicultural Education in Southeast Asia.” 

The game is one of a kind, weaving various cultural aspects of 
Southeast Asian countries into various quizzes and puzzles and 
using the motif of a journey through a market, time machine and 
festivals. The CD will undergo a series of pilot tests before it will be 
packaged into a game kit, which will be supplemented by a user’s 
manual.  Both kit and manual are expected to be ready for production 
and distribution by the end 2009. 

By Hyeran Yang (hryang@unescoapceiu.org)

Website on Asian Traditional Music 
Launched

 

APCEIU recently launched a website on Asian traditional music–
www.unescoapceiu.org/music. Developed in conjunction with 

the CD on Asian traditional music produced last year by APCEIU 
and the Korean Council for Musicology, the website features the 
traditional music and musical instruments of four Asian countries–
Mongolia, India, Uzbekistan and Vietnam. It also offers resources 
on Asian traditional music which are useful tools for teachers and 

students who wish to learn Asian cultures. Through the website, 
APCEIU aims to help raise awareness among children, schools, 
teachers and others interested in the diverse cultures of Asia and to 
inculcate in them respect for cultural diversity. 

                                
By Hye-won Jung (hwjung@unescoapceiu.org)

Editorial Meeting held for the Development 
of a Guidebook on Civic Education 
for the Pacific

 

The cost-sharing project with UNDP Korea took a critical visible 
step in approaching the final goal for the Pacific Island Countries 

(PICs). Convening nine scholars and education administrators 
of the Pacific for three days on 20 - 22 April in cooperation with 
New Zealand National Commission for UNESCO in Auckland, 
New Zealand, the meeting came up with a set of decisions on 
target groups, themes and topics, and framework of the expected 
guidebook. The members of the editorial committee are Dr. Konai 
Helu Thaman, UNESCO chair in Teacher Education and Culture. 
Dr. Airini (University of Auckland, New Zealand), Dr. Una Nabobo-
Baba (University of South Pacific, Fiji), Dr. Colin Power (University 
of Queensland, Australia), Dr. Edna Tait (New Zealand National 
Commission for UNESCO) and Mr. Olio James Agigo (Department of 
Education, Papua New Guinea).

By Hyeran Yang (hryang@unescoapceiu.org) 

APCEIU Attends the 12th UNESCO-APEID 
Conference 

 

APCEIU Director LEE Seunghwan and Ms. Hye-won Jung, Junior 
Programme Specialist, Publication and Information Team, 

participated in the 12th UNESCO-APEID International Conference 
held in Bangkok, Thailand on 24-26 March 2009. Jointly organized by 
Asia-Pacific Programme of Educational Innovation for Development 

Mater ia ls  fo r  Democracy, 
Human Rights and Peace in 
Asia,” was held at the APCEIU 
conference room last March. 
It brought together curators, 
professional photographers, EIU 
experts and media practitioners 
who discussed themes for 

the photography project, prospective places to visit, putting up a 
successful exhibit and a long-term plan.

Noting the exceptional appeal to Korean viewers of last year’s 
exhibition “Dreaming Kitchen Project,” the multi-disciplinary team 
emphasized that future photo projects should focus on aspects of 
Asian cultures that convey the message of hope.             

By So-youn Park (sypark@unescoapceiu.org) 

Secretary-General of Vietnam National 
Commission Visits APCEIU

 

Mr .  P h a m  S a n h 
C h a u ,  S e c r e t a r y 

General of the Vietnam 
National Commission for 
UNESCO, visited APCEIU 
last February to discuss 
collaborative projects for 
2009-2010  espec ia l l y 
in  the f ie ld of  teacher 

training. The Vietnamese official welcomed APCEIU's proposal 
for joint cooperation and emphasized the importance of mutual 
understanding and increased cultural exchange in the region. This 
year, APCEIU is scheduled to conduct a sub-regional experts’ 
workshop for countries around the Mekong River to explore possible 
projects on EIU on ESD.  

By Ji-Hyang Lee (jhlee@unescoapceiu.org)  

APCEIU Publishes EIU Book for Koreans
 

With the rising influx of migrant 
workers and increasing mixed 

marr iages in  Korea,  mul t icuura l 
educat ion is  becoming a crucia l 
issue in Korean society. To meet the 
growing need for teaching materials on 
multicultural education, APCEIU recently 
published a book in Korean, Multicultural 
Society and EIU (Damunhwasahoewa 
Kukjeihaekyoyuk), which tackles various 
aspects and themes of multicultural 
education and key issues that confront 
a  soc ie ty  tha t  i s  fas t  becoming 
multicultural.

The book provides a theoretical background of multicultural 
education including its philosophies, theories and pedagogies. 
Discussing multicultural society from the standpoint of UNESCO, the 
book aims to promote among Koreans an understanding of cultural 
diversity. 

                             
 By Kwang-hyun Kim (bearkim@unescoapceiu.org)

( A P E I D ) ,  U N E S C O  a n d  t h e 
Ministry of Education of Thailand, 
the conference carried the theme 
"Quality Innovations for Teaching 
and Learning.” 

APCEIU made a presentation 
during the session on “Dialogue 
in the Asia-Pacif ic: Youth and 
Teachers,” introducing its activities 
including the Asia-Pacific Teacher 
Training Workshop, EIU Best 
Practices, photo exhibitions, Asian 
traditional music and others.  At 
the conference venue, APCEIU set 
up a booth where it displayed and 

distributed APCEIU publications. 

By Hye-won Jung (hwjung@unescoapceiu.org)

Online Photo Archive of Asian Cultures 
Now Available 

 

APCEIU launched the online photo archive of Asian cultures in 
collaboration with the Korean Ministry of Culture, Sports and 

Tourism and the Office for Hub City of Asian Culture. The photo 
archive features more than 6,000 photographs taken by Korean 
and Asian photographers in Cambodia, India, Malaysia, Mongolia, 
Sri Lanka and Uzbekistan as part of last year’s “Development of 
Materials for Understanding Asian Cultures” project. The photo 
archive is divided into the categories of cultural diversity, peace, 
human rights, sustainable development and globalization: It includes 
photos of food, kitchens, traditional costumes, markets, festivals, 
religious ceremonies, classrooms and cultural heritage of Asian 
countries. The photo archives can be accessed at the websites, http://
photo.unescoapceiu.org and www.cct.go.kr/photo both in Korean and 
English.  

 By Hye-won Jung (hwjung@unescoapceiu.org)

Meeting on Photo Exhibitions on Democracy, 
Human Rights and Peace in Asia
 

Inspired by the success of last year’s “Dreaming Kitchen” mobile 
photo exhibition, APCEIU is planning to move things forward 

by covering key issues that are significant to Asia. A consultation 
meeting, which focused on the project “Development of Photo 
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